Note to educators
As educators, it is imperative to give our students the most well-rounded, thorough educational experience that we
possibly can. This opportunity to encounter the arts firsthand will give you another classroom tool to do just that.
In addition to igniting a passion for theatre in the hearts of your students, our hope is that it can be an educational
experience as well. This Educator’s Guide is designed to incorporate state standards into your everyday lesson plans to
encourage your students to take a look into the deeper meaning of this important play. Please use this guide as a tool to
expand their knowledge of your school’s curriculum beyond this Community School of the Arts production.
2017-18 CSA School Performance series has been made possible by donations from:
The 2015-16
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WHAT IS ARTS INTEGRATION?

A definition and checklist from The Kennedy Center’s Changing Education Through the Arts program.
Arts integration is an approach to teaching in which students construct and demonstrate understanding through an
art form. Students engage in a creative process which connects an art form and another subject area and meets evolving
objectives in both. Some educators confuse any effort to include the arts in their classroom with arts integration. While
all types of arts-based instruction are encouraged, it is helpful for educators to know when they are engaged in arts
integration. To achieve this awareness, an Arts Integration Checklist is provided. Educators answering “yes” to the items in
the Checklist can be assured that their approach to teaching is indeed integrated.

Approach to Teaching
• Are learning principles of Constructivism (actively built, experiential, evolving, collaborative, problem-solving, and
reflective) evident in my lesson?

Understanding
• Are the students engaged in constructing and demonstrating understanding as opposed to just memorizing and reciting
knowledge?

Art Form
• Are the students constructing and demonstrating their understandings through an art form?

Creative Process
• Are the students engaged in a process of creating something original as opposed to copying or parroting?
• Will the students revise their products?

Connects
• Does the art form connect to another part of the curriculum or a concern/need?
• Is the connection mutually reinforcing?

Evolving Objectives
• Are there objectives in both the art form and another part of the curriculum or a concern/need?
• Have the objectives evolved since the last time the students engaged with this subject matter?
For more thoughts about this subject and a wealth of
useful information (including lesson plans) go to:
http://artsedge.kennedy-center.org/educators.aspx
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Incorporating Learning Styles
Visual/Spatial - Students will be engaged by the on stage actors, set, and
props used to convey the message of the show.
Verbal/Linguistic - Students will be able to focus on the language of the
show and will be able to communicate the message of the show to peers and
teachers following the performance.
Logical/Mathematical - Students will use reasoning skills to predict and
analyze actions that take place during the show.
Bodily/Kinesthetic - Students will be able to perform their own
interpretations of adaptations of the show in class to their audience of
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About the original story
Peter Pan is the distinguished children’s story written by J.M Barrie. He initially wrote
the story as a play that opened in London in the early 1900s. Barrie then went on to
develop the story into a book, ‘Peter Pan and Wendy’, that was published in 1911 after
the successful play debut.
The story centers around a young boy named Peter, who was known as ‘the boy
who wouldn’t grow up.’ Barrie based this character after a boy named Llewelyn Davies
who was one of five Llewelyn Davies brothers. The author would have met every day
with these boys to play in the Kensington Gardens. The story of Peter Pan grew from
the games they played when they were young.
The original story tells the fable of The Darling Family that consists of Wendy,
John and Michael. One-night Peter visits them and convinces them to fly to Neverland
with him. There they meet the Lost Boys who live with Peter and they fight Captain
Hook and his crew of horrible pirates. While in Neverland, Wendy pretends to be mother to the Lost Boys and she falls for Peter Pan. As the story comes to an end, Wendy
returns to London asking Peter to join her. Peter refuses, claiming that he always wants
to be a little boy and have fun forever.

About the Author
Sir James Matthew Barrie,

1st Baronet, OM was a Scottish novelist and playwright, best remembered today as the creator of
Peter Pan. He was born and educated in Scotland
but moved to London, where he wrote a number
of successful novels and plays. There he met the
Llewelyn Davies boys, who inspired him to write
about a baby boy who has magical adventures
in Kensington Gardens, then to write Peter Pan,
or The Boy Who Wouldn't Grow Up, a "fairy play"
about an ageless boy and an ordinary girl named
Wendy who have adventures in the fantasy setting
of Neverland.
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About our Play
Wendy & Peter Pan is a play written by Ella Hickson who took the concept of J.M. Barrie’s
classic tale Peter and Wendy and adapted it into a production centered around Wendy
Darling.
The play opens in the winter of 1908 in the children's nursery of the Darling family in
London. When Wendy's youngest brother, Tom, dies of a fever, the family are consumed by
grief. Wendy becomes convinced that her 'lost' brother is in a place called Neverland, and
sets off with the mischievous Peter Pan and her two other brothers – Michael and John –
to bring him back. Once in Neverland, Peter Pan proves unable to protect Wendy from the
assaults of her female rivals: a fairy called Tink, and the surly Tiger Lily. But the three girls
eventually bond and become infinitely more effective than Peter in defeating the villainous Captain Hook.

About the playwright
Ella
Hickson
is a playwright
and theatrical director who was brought up

in Surrey near Guildford and educated at
Guildford High School from 1996-2003. She
now lives in London. Hickson’s first play, Eight,
produced by the Edinburgh University Theatre
Company, won a Fringe First, the Carol Tambor
Best of Edinburgh Award and the NSDF Emerging Artists Award at the Edinburgh Fringe in
2008. The show toured to New York City in
January 2009 and opened at Trafalgar Studios
in July 2009. In 2013 her play Wendy & Peter
Pan, an adaptation of J.M. Barrie’s novel, was
produced at the Royal Shakespeare Company
for the Christmas 2013 season, directed by
Jonathan Munby. It was later revived for the
Christmas 2015 season.
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meet the characters
The Darlings

Peter Pan
Tink
Tiger Lily
Doc Giles
Crocodile
Shadows

Wendy Darling
John Darling
Michael Darling
Tom Darling
Mrs. Darling
Mr. Darling

The Pirates

The Lostboys

Capatin Hook
Smee
Skylights
Doc Swain
Knock Bone Jones
Murt the Bat
Martin

Tootles
Nibs
Curly
Slightly
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Uncommon Facts about Peter Pan

Peter Pan was originally a play. In 1904 the first stage version opened, and
was re-staged every year for the next decade.
JM Barrie always was changing the story. Every year the author would
change the script because he wanted to transport his tale to a new era, so
the story never grows old.
Fairy Dust was added later after children got injured. After the show opened
multiple reports of young children trying to fly by jumping off their bed
increased. Barrie added ‘Fairy Dust’ as a necessity to flying to decrease
these injuries
Peter Pan didn’t wear green. Disney costumed Peter Pan in all green, but the
original show dressed Peter in auburns, tans, and cobwebs.
The line “To die will be an awfully big adventure” was cut in shows during
WWI. To soften the blow of death the theatre took this line out.
JM Barrie wished to see a boy play Peter on stage. Originally the theatrical
tradition was for women to play young boys, it seems this tradition has
stuck around for most Peter Pan productions.
JM Barrie gave all the rights to Peter Pan to Great Ormond Street Hospital.
The hospital receives royalties every time a production of the play is put on.
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Shadow
studies
Shadow Studies

In “Wendy and Peter Pan”, Shadows follow characters around and create the
atmosphere of the island. The goal of this activity is to explore making and
tracking shadows of different objects.
• Practice/Application
a. Divide the class into 2 teams: The Shadow-Makers and the ShadowTrackers.
i. Note: You may want to have 2 trackers per maker, so that they
can compare observations.
b. Explain the roles to be played, and how important it is that everyone
participate.
i. Roles:
1. Shadow Maker: This person will select objects and position
them to create a certain shadow look. To make this more
engaging, shadow makers can make predictions of
where the shadow will be facing by sketching out a
hypothesis.
2. Shadow Trackers: Three times throughout the day have
students look at where their shadow is facing, and have
them draw what they see. Each tracker will then make an
inference on why they feel the shadow changed
positions.
c. Have the Shadow-Makers lay down a piece of poster board, on
which they place some objects in the sun, either outside or on a
window sill.
d. Have some Shadow-Trackers trace the objects' patterns on the
poster board every two hours, or on the worksheet listed below.
e. At the end of the day have groups gather together to discuss the
data they found.
i. Questions to ask…
1. Did the sun have an effect on where the shadow was
place?
2. Do you think a cloud would skew your results?
3. What would make a shadow larger?
Possible addition: Add a flashlight and have students place lights on certain
parts of the object. Have them study how it affects the shadows movements.
8
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Shadow Studies Worksheet: Shadow Maker
As a shadow maker, your goal is to create the best shadows possible
throughout the day. All you need to do is follow these steps
• Step One: Position object of your choice on a large piece of white paper
close to the sun. (i.e. a window sill, outside, etc.)
• Step Two: On a piece of notebook paper predict where the shadow will
be at certain times of the day in work.
• Step Three: Sketch out your predictions in the boxes below.
• Step Four: Discuss your predictions with your group after the project is
completed.

1.

Make your sketches in the boxes below
2.

3.

4.
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Shadow Studies Worksheet: Shadow Tracker
As a shadow tracker, your goal is to collect the data of where the shadows
move throughout the day. All you need to do is follow these steps.
• Step One: Trace the shadow on the piece of paper after the maker sets it
in place. Be careful not to move the object because it will contaminate
the results.
• Step Two: On this worksheet sketch what you see after every two hours.
• Step Four: Discuss your data with your group after the project is
completed.

1.

Make your sketches in the boxes below
2.

3.

4.
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We
Can
Fly!
We Can Fly!
(Stem Activities)

Topic One: Playground Pendulums (What factors affect the period of a
pendulum?)
• A pendulum is simply a mass (called a bob) suspended on the end of
a string!
• The mass needs to move freely, so if you are using people as the
mass, you should have them stop pumping their legs when you are
ready to measure the period (have them try to reach approximately
the same swing height before they stop pumping).
o Note: if you have the help of a strong person, you can have
them pull the swing back and start it at the same height each
time!
• Take a stop watch (or an app) and measure the period. The period is
how long it takes for the swing to make one complete pass.
o For example, measure when it reaches the top of the swing and
then when it comes back to that point
• To make this experiment work, two participants of different masses
(adult and child) need to participate.
• Have students create a hypothesis of what is going to happen when
we change a variable (pendulum length or mass).
• Before each test have students take measurements (i.e. mass or
length of swing rope/chain).
• Have students fill out the attached worksheet. Once they are finished
look over the results and analyze the data collected.
• Questions to ask students:
o What do you notice about the period when the swing is low to
the ground (long string/chain) compared to when it is short?
o What do you notice about the period when people of different
mass are on the swing?
o What factor affects the period more, the mass of the rider, or
the length of the string?
o Does the starting angle affect the period at all (if the rider
swings very high or very low)?
11
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Playground Pendulum Worksheet
Test
Number

Test Subject
(Name)

String Length

Period

1
2
3
4
5
6
7
8
9
10
What affected the period of the swing more? Was it the mass or the string length?

If the string is long, is the period longer or shorter than if the string is short?

What other factors might affect the period of the swing?

12
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Topic Two: Pulley Project (Can you decrease the amount of effort needed
to lift an object?)
• Materials Needed: Broom Handle, Jug with a closed handle filled
with sand or water, twine or rope, duct tape
o You can add other materials as you see fit to test if students can
get creative with supplies!
• Time needed: 60 minutes
• Instructions:
o Split students into small groups.
o Have students tape the end of a broom handle down between
two sturdy structures (desk tops).
o Allow groups 5 minutes to plan how they want to lift the jug, and
draw up possible ideas on the worksheet listed below.
o Give students 20 minutes to find the easiest way to life the jug
using the rope and broom.
o Send students back to their desks, and ask them what worked
and what they needed to change. Have students discuss as a
large group.
o Split students back up into their groups and have them try to
create a pulley system that will make it easier to lift the jug.
(doubling the string over the broom will take pressure off
whomever is lifting)
o Gather in a large group to discuss their findings and ask them
the questions below.
 What made lifting the jug easier?
 Do you think you could life something heavier?
 We there any swinging while lifting the jug?
 Did the more times the rope was looped through the jug
and over the broom handle make it easier to lift?
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Pulley Planning Journal

Objective: Lift the jug using the rope and broom handle
Write and draw how your group plans to complete this challenge.

14
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Topic Three: Flying in the Theatre (How many ways can a theatre fly a
human?
• Theatres all over the world fly people in live stage performances. It is
extremely important that all the equipment is working perfectly, so
nobody gets hurt. Check out some other theatres who have flown
actors before!
Video Links
• Mary Poppins: Ohio University’s Baker Theater
o https://www.youtube.com/watch?v=p4o3Uvx3rBQ
• Peter Pan: Broadway
o https://www.youtube.com/watch?v=j0yHcm3Ik-o
o https://www.youtube.com/watch?v=cZx594pZdbY&t=210s
• The Greatest Showman: Rewrite the Stars
o https://www.youtube.com/watch?v=nP37C8LMVWA
o https://www.youtube.com/watch?v=tSXxkmpws7M
• Tarzan: GREAT Children’s Theatre
o https://www.youtube.com/watch?v=wxXzDuGY5-E
• The Oliver Theatre
o https://www.youtube.com/watch?v=k_OaO0Kw_0k
After watching the videos ask your students these questions.
• What kind of flying system did they use? Was it a pulley system, a
pendulum system, or a mixture.
• Which system worked better for what shows?
• What system was more common?
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Wendy’s Writing
Center Center
Wendy’s
Writing
Activity 1: Young Forever
• All children have to grow up eventually. Would you want to
remain young forever like Peter Pan? Or would you rather grow
up like Wendy?
Create a list of pros and cons for growing up
Pros

Cons

On a separate sheet of paper write a paragraph explaining if you
want to stay young forever. If you have time left over create a story
of a character who wants the opposite of what you do.
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Wendy’s Writing Center
Activity 2: Gender Flip
• Most classic fairytales have the main character as either a boy
or a girl. In this activity try to flip whose story you are telling, or
change the gender.
Fill out this chart and then start writing your story on a separate sheet
of paper!
Fairytale
Main Character
Setting
Situation
What did you
flip?

List of possible fairytales to choose from.
Aladdin

Alice in Wonderland

Beauty and the Beast

Sleeping Beauty

Cinderella

Goldilocks

Hansel & Gretel

Jack and the Beanstalk

Little Red Riding Hood
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Pirate Training
Have your students train to become a member of Captain Hook’s
crew! These games are designed to build leadership and loyalty to
their future crew and classmates.

Task One: Following Instructions
The first step to any good crew member is to follow the captain’s
orders. Have students listen carefully and act quickly. The last student
to follow a command will have to walk the plank.
• Game: Oh, Captain Hook
o The leader of the group calls out the following commands
and the players must group themselves appropriately to
match the requirements of each command.
Commands:
3-in-a-boat

Players must sit in a row with three people and
pretend to row their boat. (Can be any number of
people except 1).

Galley

3 players sitting in a triangular group pretending to
eat food from a bowl

Lighthouse

3 players standing in a triangle with arms raised while
1 player stands in the middle and spins

Jellyfish

Players must lay on their backs and wiggle their legs
and arms in the air

18
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Beached
whale

Players must lay on their sides and rock back and
forth while making dying whale noises

Stern

Players must touch the wall in the front of the room

Bow

Players must touch the wall in the back of the room

Starboard

Players must touch the wall on their right-side of the
room

Port

Players must touch the wall on their left-side of the
room

Land-ho

1 player lays on the ground face-down while another
player places their foot on top of their back and
scans the horizon with their hand shielding their eyes
from the sun

Hit the deck

Players must lay on the ground face down

Gone fishin’

1 player must pretend to reel in another player who is
pretending to be a fish by placing their hands on their
own face like fins

Oh, Captain Players stand at attention with their right hand
Hook’s
saluting, while their left hand goes behind their back

Task Two: Pillaging Treasures
The next step in becoming a fantastic pirate is to practice finding
hidden treasure. Ever pirate needs to get good at fighting for
precious prizes. Have students get into four groups and collect the
most treasure they can. The group with the most prizes at the end
wins!
19
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• Game: Hungry, Hungry, Alligator
o Step One: Separate the group into several different teams
o Step Two: Each team is stationed in each corner with one of
the hula hoops as their “treasure chest”
o Step Three: One by one, each person gets onto a scooter
and pulled by another player to the balls in the center.
 Note: Have children push their teammate on the
scooter by grabbing their ankles.
o Step Four: Play until all the balls have been captured. The
team with the most balls at the end wins.
• Alternate game rule: Allow teams to go and steal another
team’s balls instead of going to the center pile.
• Materials Needed: Scooters, Hula Hoops, Balls

Step Three: Capture the Enemy
The final step in pirate training is learning how to capture the enemy.
Every pirate has an enemy, so it is important to learn the art of
detaining prisoners.
• Game: Shadow Tag
o Step One: One person is “it” and the goal is for them to get
every player to link onto them.
o Step Two: Once a player is tagged they join onto the
“Shadow” by linking arms.
o Step Three: The game continues until every person is linked
onto the “Shadow”

• Alternate Game Rule: Players can break off into multiple

shadows of even numbers, and can join together at will.

20
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5th Grade Indiana State Standards
5.RL.1 Read and comprehend a variety of literature within a range of complexity appropriate for grades 4-5.
By the end of grade 5, students interact with texts presciently and independently.
5.RL.2.1 Quote accurately from a text when explaining what a text says explicitly and when drawing
inferences from
the text.
5.RL.2.2 Determine a theme of a story, play, or poem from details in the text, including how characters
respond to challenges or how the speaker in a poem reacts upon a topic; summarize the text.
5.RL.2.3 Describe two or more characters, settings, or events in a story or play, drawing on specific details in
the text, and how they impact the plot.
5.RL.3.1 Explain how a series of chapters, scenes, or stanzas together to provide the overall structure of a
particular story, play, or poem.
5.RL.3.2 Describe how a narrator’s or speaker’s point of view influences how events are portrayed. Synthesis
and Connection of Ideas
5.RL.4.1 Analyze how visual and multimedia presentations and representations can enhance the meaning
of a text.
5.RL.4.2 Compare and contrast stories in the same genre on their approaches to similar themes and topics.
5.RV.1 Build and use accurately general academic and content-specific words and phrases.
5th Grade Indiana State Standards Continued
5.RV.2.1 Select and apply context clues (e.g., word, phrase, sentence, and paragraph clues) and text features
to determine the meanings of unknown words.
5.RV.3.1 Determine how words and phrases provide meaning to works of literature, including imagery,
symbolism, and figurative language (e.g., similes, metaphors, hyperbole, or allusion).
5.RV.3.2 Determine the meaning of general academic and content-specific words and phrases in a
nonfiction text relevant to a fifth grade topic or text.
5.W.1 Write routinely over a variety of time frames and for a range of discipline-specific tasks, purposes, and
audiences; apply reading standards to support reception and response to literature and nonfiction texts.
5.W.3.1 Write persuasive compositions in a variety of forms that – -Clearly present a position in an
introductory statement to an identified audience. - Support the position with qualitative and quantitative
facts and details from various sources, including texts. - Use an organizational structure to group related
ideas that support the purpose. - Use language appropriate for the identified audience. - Connect reasons
to the position using words, phrases, and clauses. - Provide a concluding statement or section related to the
position presented.
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5th Grade Indiana State Standards cont.
5.W.3.2 Write informative compositions on a variety of topics that – - Introduce a topic; organize sentences
and paragraphs logically, using an organizational form that suits the topic. - Employ sufficient examples,
facts, quotations, or other information from various sources and texts to give clear support for topics. Connect ideas within and across categories using transition words (e.g., therefore, in addition). - Include
text features (e.g., formatting, pictures, graphics) and multimedia when useful to aid comprehension. - Use
appropriate language, vocabulary, and sentence variety to convey meaning; for effect; and to support a tone
and formality appropriate to the topic and audience. - Provide a concluding statement or section related to
the information or explanation presented.
5.W.3.3 Write narrative compositions in a variety of forms that – - Develop the exposition (e.g., describe
the setting, establish the situation, introduce the narrator and/or characters).- Develop an event sequence
(e.g., conflict, climax, resolution) that unfolds naturally, connecting ideas and events using transitions. - Use
narrative techniques, such as dialogue, description, and pacing to develop experiences and events or show
the responses of characters to situations. - Use precise and expressive vocabulary and figurative language. Provide an ending that follows from the narrated experiences or events.
5.W.4 Apply the writing process to – - Generate a draft by developing, selecting and organizing ideas
relevant to topic, purpose, and genre; revise to improve writing, using appropriate reference materials (e.g.,
quality of ideas, organization, sentence fluency, word choice); and edit writing for format and standard
English conventions.
- Use technology to interact and collaborate with others to publish legible documents.
3-5.E.1 Identify a simple problem with the design of an object that reflects a need or a want. Include criteria
for success and constraints on materials, time, or cost.
3-5.E.2 Construct and compare multiple plausible solutions to a problem based on how well each is likely to
meet the criteria and constraints of the problem.
3-5.E.3 Construct and perform fair investigations in which variables are controlled and failure points are
considered to identify aspects of a model or prototype that can be improved.
5.PS.1 Describe and measure the volume and mass of a sample of a given material.
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6th Grade Indiana State Standards
6.RL.1 Read a variety of literature within a range of complexity appropriate for grades 6-8. By the end of
grade 6, students interact with texts proficiently and independently at the low end of the range and with
scaffolding as needed at the high end of the range.
6.RL.2.1 Cite textual evidence to support analysis of what a text says explicitly as well as inferences drawn
from the text.
6.RL.2.2 Determine how a theme or central idea of a work of literature is conveyed through particular details;
provide a detailed, objective summary of the text.
6.RL.2.3 Explain how a plot unfolds in a series of episodes as well as how the characters respond or change
as the narrative advances and moves toward a resolution.
6.RL.3.1 Analyze how a particular sentence, chapter, scene, or stanzas into the overall structure of a work of
literature and contributes to the development of the theme, characterization, setting, or plot.
6.RL.3.2 Explain how an author develops the point of view of the narrator or speaker in a work of literature
and how the narrator or speaker impacts the mood, tone, and meaning of a text.
6.RL.4.1 Compare and contrast the experience of reading a story, play, or poem with listening to or viewing
an audio, video, or live version of the text, including contrasting what they “see” and “hear” when reading
the text with what they perceive when they listen or watch.
6.RL.4.2 Compare and contrast works of literature in different forms or genres (e.g., stories and poems;
historical novels and fantasy stories) in terms of their approaches to similar themes and topics.
6.RV.1 Acquire and use accurately grade-level appropriate general academic and content-specific words and
phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.
6.RV.2.1 Use context to determine or clarify the meaning of words and phrases.
6.RV.2.2 Use the relationship between particular words (e.g., cause/effect, part/whole, item/category) to
better understand each of the words.
6.RV.2.3 Distinguish among the connotations of words with similar denotations.
6.RV.2.4 Use common, grade-appropriate Greek or Latin a xes and roots as clues to the meaning of a word
(e.g., audience, auditory, audible).
6.RV.2.5 Consult reference materials, both print and digital (e.g., dictionary, thesaurus), to find the
pronunciation of a word or determine or clarify its precise meaning, part of speech, or origin. Vocabulary in
Literature and Nonfiction Texts
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6th Grade Indiana State Standards cont.
6.RV.3.1 Determine the meaning of words and phrases as they are used in works of literature, including
figurative and connotative meanings; analyze the impact of a specific word choice on meaning and tone.
6.RV.3.2 Determine the meaning of words and phrases as they are used in a non-fiction text, including
figurative, connotative, and technical meanings.
6.RV.3.3 Interpret gesture of speech (e.g., personification) in context.
6.W.3.1 Write arguments in a variety of forms that –
- Introduce claim(s), using strategies such as textual analysis, comparison/contrast and cause/effect. - Use
an organizational structure to group related ideas that support the argument. - Support claim(s) with clear
reasons and relevant evidence, using credible sources and demonstrating an understanding of the topic
or text. - Establish and maintain a consistent style and tone appropriate to purpose and audience. - Use
appropriate transitions that enhance the progression of the text and clarify the relationships among claim(s)
and reasons. - Provide a concluding statement or section that follows from the argument presented.
6.W.3.2 Write informative compositions in a variety of forms that – - Introduce a topic; organize ideas,
concepts, and information, using strategies such as definition and classification. - Develop the topic with
relevant facts, definitions, concrete details, quotations, or other information and examples from various
sources and texts. - Use appropriate transitions to clarify the relationships among ideas and concepts. Include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding
comprehension. - Choose language and content specific vocabulary that express ideas precisely and
concisely, recognizing and eliminating wordiness and redundancy. - Establish and maintain a style
appropriate to purpose and audience. - Provide a concluding statement or section that follows from the
information or explanation presented.
6.W.3.3 Write narrative compositions in a variety of forms that – - Engage and orient the reader by
developing an exposition (e.g., describe the setting, establish the situation, introduce the narrator and/
or characters). - Organize an event sequence (e.g., conflict, climax, resolution) that unfolds naturally and
logically, using a variety of transition words, phrases, and clauses to convey sequence and signal from one
time frame or setting to another. - Use narrative techniques, such as dialogue, pacing, and description, to
develop experiences, events, and/or characters. - Use precise words and phrases, relevant descriptive details,
and sensory language to convey experiences and events. - Provide an ending that follows from the narrated
experiences or events.
6.W.4 Apply the writing process to – - Plan and develop; draft; revise using appropriate reference materials;
rewrite; try a new approach; and edit to produce and strengthen writing that is clear and coherent, with
some guidance and support from peers and adults. - Use technology to interact and collaborate with others
to generate, produce, and publish writing.
6.1.16 Identify individuals, beliefs and events that represent various political ideologies during the
nineteenth and twentieth century’s and explain their significance. Examples: Liberalism, conservatism,
nationalism, socialism, communism, fascism and popular sovereignty
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6th Grade Indiana State Standards cont.
6.1.18 Create and compare timelines that identify major people, events and developments in the history of
individual civilizations and/or countries that comprise Europe and the Americas.
6.1.23 Identify issues related to an historical event in Europe or the Americas and give basic arguments for
and against that issue utilizing the perspectives, interests and values of those involved. Examples: e role of
women in different time periods, decline of ancient civilizations, and attitudes toward human rights
6-8.LST.4.1: Integrate quantitative or technical information expressed in words in a text with a version of
that information expressed visually (e.g., in a flowchart, diagram, model, graph, or table).
6-8.LST.4.2: Distinguish among facts, reasoned judgment based on research findings, and speculation in a
text.
6-8.LST.4.3: Compare and contrast the information gained from experiments, simulations, video, or
multimedia sources with that gained from reading a text on the same topic.
6-8.LST.3.3: Analyze the author’s purpose in providing an explanation, describing a procedure, or
discussing an experiment in a text.
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Putting It Together

the collaboration of Theatre
Putting on a show is a little like building a big machine – hundreds of small parts must be put together
piece by piece to bring a story to life on stage. Most of the work must be completed long before opening
night. Mounting a musical at The Community School of the Arts requires many different people to work
together. At The Community School of the Arts, the artistic director and the Theatre compANY directors
choose the scripts that they think
will make the best season. The
artistic director then assigns a
director, choreographer and a team
of designers for each show.
these specialized artists have
specific jobs to do.
The director is the leader. He/she
makes most of the decisions about
the play and often spends months
before rehearsals begin meeting
with designers and thinking about
his or her vision for the show.
The music director is in charge of
the singing and instrumental music.
Some musicals may require a small
accompaniment of piano and drums,
while others involve an entire orchestra. The choreographer creates all the movement and dancing.
These three artists will work very closely to make sure the acting, singing and dancing all come together
effectively. Meanwhile, the set designer, costume designer, lighting designer and sound designer are reading
the script and talking with the director about how the musical will look and sound. These designers have
assistants and crews to help them build, paint, sew and set up all of the show’s material and technological
elements. While the director and other compANY directors hold auditions to find the right actors for the
part, the marketing and public relations department of CSA are busy creating posters and other marketing
materials to get the word out about the show and to help the box office sell tickets. The administrative
staff helps each of these departments. The actors may go through three or four auditions before finally
being chosen to be in the cast. Once selected, each cast member must learn his/her lines, songs and dances.
Actors in the csa theatre company have only one week of rehearsals on stage before the show opens, and
one to three rehearsals on stage with the orchestra. In this short amount of time, they must get used to
their costumes, make-up and props. Hundreds of hours and thousands of dollars later, the ushers have
seated the audience, the lights have dimmed, and the hard work of the cast, crew and staff is about to turn
into theatrical magic.
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THEATRE ETIQUETTE
Seeing a musical presented by the community school of the arts is a unique and exciting experience. All
the members of the production, both cast and crew, work hard to give you a great show. As an audience
member, you also have an important job. You must help the performers give their best performance
possible. You can do this by practicing these rules of theatre etiquette:
• Do laugh when the performance is funny.
• Do applaud when the performance is over. Applause is how you say “Thank you” to the performer. The
actors will bow as you applaud. That is how they say “Thank you for coming.”
• Do stand and applaud if you thought the show was outstanding.
• Don’t forget to turn off your cell phone. A ringing or buzzing phone can be very distracting. It can
also be embarrassing for you if it is your phone that is disrupting the show!
• Don’t text during the performance.
• Make sure to visit the restroom before the production begins.
• Don’t speak or whisper during the performance...whispering is still speaking, so only in an emergency
should whispering occur.
• Remember that the Overture (introductory music) in musical theatre is part of the performance, so
remain silent when the show begins.
• Don’t take pictures during the performance. It can be very distracting to the actors and it can result
in an accident.
• Don’t put your feet up on the seats or kick the seat in front of you.
• Do remain in your seat for the entire performance. If you must leave, exit during intermission. In an
emergency, calmly walk toward the nearest exit.
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Mission

The Community School of the Arts provides arts education and enrichment
with excellence and fiscal responsibility. By making the arts available to all
people, the Community School of the Arts is dedicated to serving the
community through opportunities for creative expression.

Vision

The Community School of the Arts recognizes the arts as an expression of our common culture and the diversity of the human
experience. The CSA presents an interdisciplinary arts program for arts enjoyment, education, and participation in the
visual, literary and performing arts with a commitment to excellence, fiscal responsibility, and availability for all people.

Igniting a community of potential through arts and creativity.

Our Values

Who• diversity
we serve
community • accessibility
• innovation • excellence
Dreamers • Creators • Performers
Serving artists of all ages throughout north-central indiana

What we do
sing • draw • act • Dance • compose • sculpt • compete
Providing opportunities to explore creativity through arts education

Where we are located
beautiful downtown marion
two locations: CSA Main building and Sofie Salin annex
both located on the square

Community School of the ARts • 305 S. Adams, Marion, IN 46952 • 765.662.6263 • info@csa-marion.com
www.csa-marion.com
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