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WHAT IS ARTS INTEGRATION?

A definition and checklist from The Kennedy Center’s Changing Education Through the Arts program.
Arts integration is an approach to teaching in which students construct and demonstrate understanding through an
art form. Students engage in a creative process which connects an art form and another subject area and meets evolving
objectives in both. Some educators confuse any effort to include the arts in their classroom with arts integration. While
all types of arts-based instruction are encouraged, it is helpful for educators to know when they are engaged in arts
integration. To achieve this awareness, an Arts Integration Checklist is provided. Educators answering “yes” to the items in
the Checklist can be assured that their approach to teaching is indeed integrated.

Approach to Teaching
• Are learning principles of Constructivism (actively built, experiential, evolving, collaborative, problem-solving, and
reflective) evident in my lesson?

Understanding
• Are the students engaged in constructing and demonstrating understanding as opposed to just memorizing and reciting
knowledge?

Art Form
• Are the students constructing and demonstrating their understandings through an art form?

Creative Process
• Are the students engaged in a process of creating something original as opposed to copying or parroting?
• Will the students revise their products?

Connects
• Does the art form connect to another part of the curriculum or a concern/need?
• Is the connection mutually reinforcing?

Evolving Objectives
• Are there objectives in both the art form and another part of the curriculum or a concern/need?
• Have the objectives evolved since the last time the students engaged with this subject matter?
For more thoughts about this subject and a wealth of
useful information (including lesson plans) go to:
http://artsedge.kennedy-center.org/educators.aspx
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Incorporating Learning Styles
Visual/Spatial - Students will be engaged by the on stage actors, set, and
props used to convey the message of the show.
Verbal/Linguistic - Students will be able to focus on the language of the
show and will be able to communicate the message of the show to peers and
teachers following the performance.
Logical/Mathematical - Students will use reasoning skills to predict and
analyze actions that take place during the show.
Bodily/Kinesthetic - Students will be able to perform their own
interpretations of adaptations of the show in class to their audience of
Incorporating Learning Styles
peers.
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About william Shakespeare

William Shakespeare is regarded by many as the greatest dramatist of all times. An Englishman,
Shakespeare was also a poet and an actor. His works such as Hamlet and Romeo and Juliet hold a
significant place in world literature and occupy a major part of literary academics. Often referred to
as England’s national poet, Shakespeare is one author whose works have been translated into every
major language of the world and his plays are performed more than that of any other playwright
living or dead.
Although there is much speculation about the information on William Shakespeare’s personal
life, the best available sources state that he was the eldest son of John Shakespeare, a local
businessman and Mary, the daughter of a landowner. William Shakespeare was born in Stratfordupon-Avon on April 23, 1564. It is believed that Shakespeare obtained his primary education from
Stratford Grammar School where he might have studied history, Latin literature, acting and theatre.
Although there is mention of him working as a school teacher, some historians state, Shakespeare
apprenticed with his father after finishing school. It is not known for sure whether he received any
higher education or not. At the age of 18, Shakespeare married Ann Hathaway who was 8 years
his senior. Their first child, Susannah was born within six month of the marriage followed by twins,
Judith and Hamnet. In 1596, Hamnet died at the age of 11. It is supposed that the lines, “Grief fills
the room of my absent child”, from King John are a reflection of Shakespeare’s own feelings towards
the death of his only son.
The year 1585 marks the beginning of flourishing endeavors for William Shakespeare. He moved
to London where he established a successful career as an actor and writer in addition to partly
owning a playing company called the Lord Chamberlain’s Men, later known as the King’s Men. Most
of Shakespeare’s recognized work was produced between 1589 and 1613. During his early writing
career, Shakespeare mostly wrote comic plays. However, as his career progressed, his plays inclined
towards tragedy, giving his work a whole new level of sophistication. Up till 1608, Shakespeare
concentrated on tragedies producing his most famous and finest works such as Hamlet, King
Lear, Othello, and Macbeth. The later stages of his career gave English literature Shakespearian
tragicomedies and romances. In 1613, Shakespeare returned to Stratford where he died three years
later on April 23, 1616 at the age of 52.
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About the characters
P rospero

Alonso

The King of Naples and father of

The exiled Duke of Milan, father of

Ferdinand. Alonso plotted with Antonio

Miranda, and brother of Antonio. A great

against Prospero to usurp the crown.

master of the arts and books, Prospero

Antonio

has harnessed magical powers through his
readings.

Miranda

Prospero’s brother, who stole his title
of Duke of Milan.

The teenage daughter of Prospero.

Miranda has lived in solitude with her father
on an island for 12 years.

Ferdinand

Sebastian
The brother of Alonso. Persuaded by

Antonio, Sebastian plots to kill his brother
and take his crown.

T rinculo

The son of King Alonso.

A riel

A court jester, friend to Stephano.

An airy spirit and servant to Prospero.

Stephano

Caliban

An original inhabitant of the island, now

A drunken butler, friend to Trinculo.

unwilling servant to Prospero.
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About the show
Prospero is a sorcerer with great magical power, living on an island with his
teenage daughter, Miranda. Twelve years before, Prospero was the Duke of
Milan, but his brother, Antonio, forcibly took over and exiled him. Now, in an act
of vengeance against Antonio and his co-conspirator, King Alonso of Naples,
Prospero conjures a violent tempest, causing the ship carrying them and several
others to wreck on the island. As they watch the storm destroy the ship, Prospero
explains to his daughter that he conjured the storm to bring Antonio and Alonso
to the island in order to get revenge. He tells her how they were banished from
Milan and how they rode on a small rotten ship with his books of magic until
reaching the island. Miranda is amazed by the story, but begs for the storm to be
stopped. Prospero assures her that everyone will survive, and causes her to sleep.
Ariel, Prospero’s spirit servant, appears. Ariel asks for the freedom Prospero
had promised her in exchange for her help in conjuring the tempest. Prospero
denies her request and demands that she become invisible to perform the next
tasks he has in mind. Miranda wakes up. Prospero calls his slave, the monstrous
Caliban, to fetch firewood. Caliban curses Prospero in all the ways he can think
of, explaining how he feels rightly entitled to rule the island since his mother,
the witch Sycorax, reigned there before Prospero arrived. He has even tried to
attack Miranda in revenge, but cannot break Prospero’s magic hold on him. Ariel,
invisible, plays beautiful music and draws Ferdinand—son of King Alonso, who
was also onboard the ship—into Prospero and Miranda’s sight. He has been
separated from the rest of the group and believes they are all dead. Ferdinand
and Miranda fall in love at first sight.
On another part of the island, King Alonso mourns his son Ferdinand, who he
believes to have drowned. Ariel appears, still invisible, and lulls everyone to sleep
except for Antonio and Sebastian, King Alonso’s brother. Antonio convinces
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About the show cont.
Sebastian to kill Alonso so that Sebastian can be king himself. Sebastian has just raised
his sword to murder Alonso when Ariel wakes everyone up. Antonio and Sebastian
pretend that they were protecting the king from wild animals, and everyone believes
them. Meanwhile, Trinculo and Stephano, a court jester and a butler, have also been
separated from the rest of the group. Stephano has saved some bottles of wine from
the ship, and has been drinking a lot. They stumble upon Caliban and give him wine.
A little drunk himself, Caliban sees an opportunity to get rid of Prospero. He declares
herself a slave to them and their “celestial liquor”; soon they plot to kill Prospero and
rule the island themselves, with Stephano as their new king.
Miranda professes her love to Ferdinand, and they decide to marry. Ferdinand
accepts. Prospero looks on, unseen by the young lovers, and delights in the couple’s
engagement. Back with Antonio and company, Prospero sends spirits to set out a
delicious banquet. Just as the men are about to dine, Ariel appears in the form of a
harpy (a ferocious flying creature) and makes the banquet vanish. She declares their
sins against Prospero and vanishes, leaving them frightened and guilty.
Caliban, Trinculo, and Stephano go to Prospero’s cave to kill him, but Ariel distracts
them by causing fine clothing to appear on the trees and bushes all around them.
Trinculo and Stephano start to fight over the clothes, and Caliban yells at them to
get on with the murder. Finally, Ariel and Prospero summon spirits in the shape of
ferocious dogs and hounds to chase them away.
Prospero then has Ariel bring all the shipwrecked men to him. He reveals himself as
Antonio’s brother, then bringing out Ferdinand to show Alonso that his son is alive.
Alonso declares his repentance at having helped to overthrow Prospero, and blesses
the marriage plans of Ferdinand and Miranda. Prospero decides to forgive Antonio
rather than exact more vengeance, and shows everyone that the ship is magically
repaired and ready to sail. He then announces that he will return to Italy to rule Milan
once more and ceremonially breaks his magic staff to demonstrate his renunciation of
practicing magic. As one last act he sets Ariel free from servitude. The play ends with
Prospero’s speech to the audience asking them to show their enjoyment of the play by
sending the actors on their journey with applause.
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After the show

Before the show

Things to think and write about
1. If you were banished to a nearly deserted island, what five items would you bring with you?
2. Many stories center on characters with magical powers (from fairy tales to Harry Potter). Some people
think young people should not read these stories because magic is not real. What do you think?
3. Before you enter the theatre, try to picture the world of The Tempest. What kind of set do you expect to
see? What style and colors? What do you think the costumes will look like? What elements of drama do you
think will set the mood? How?
4. How is seeing a play different from seeing a movie? As an audience member, what types of things do
you need to keep in mind when going to see a live performance?
5. How did you envision the set, or the visual world of the play, while reading?
6. How did you imagine the characters looked while reading the play?
7. What themes did you notice repeating throughout the play?
8. What images jumped out at you while reading the play?
9. How would you describe the central theme of the play in one sentence?
1. How would you describe the character of Caliban as he is portrayed in this production?
2. Use one word to describe what you thought this play was about. Example: Revenge. Love. Magic.
3. Why are we still staging this play 400 years since Shakespeare wrote it? Why do you think the director
chose this play?
4. Which character did you sympathize with most? Why?
5. Think about and describe:
a. The vocal and physical actions of the actors (characterization) b. The set c. The costumes
6. What do you think are some of the themes of the play?
7. Did the elements of characterizations, set, and/or costumes reinforce any of these themes?
8. Shakespeare writes about things that we all experience: love, jealousy, death, anger, revenge, passion,
misunderstandings, etc. Write a paragraph about one big emotion in the play that you’ve also experienced
in your life.
9. Now, imagine you are the director of The Tempest and use a new sheet of paper to create your new
production.
a. Cast the characters of Prospero and Miranda with famous actors. Why would you choose these two
people?
b. Many directors set Shakespeare plays in time periods other than the Renaissance. What other setting
could you place the play in that would make sense? Why?
c. How about costumes? Imagine how the characters in your new production would be dressed that would
illustrate the kinds of characters they are and what setting you have put the play in.
10. Both Caliban and Ariel seek freedom from Prospero. In what ways are their attitudes toward servitude
different? How are they the same? How can having a positive outlook make working fun? When is
confronting a legitimate instructor appropriate?
11. Prospero directs Ariel to be an actor, to take on various shapes and characters in order to bewitch
his audience of shipwrecked guests. In your real life, how many different roles do you inhabit each day
in order to get what you want? In playing the ideal student or loving sibling’ are you being yourself or
creating an illusion?
12. All of the characters in The Tempest are literate. Decide how each of the characters makes use of their
education. Why is having a vast knowledge of words useful? How can language be both constructive and
destructive?
13. Shakespeare is a master of imagery, particularly when he describes the nature and vegetation present
on his magical island. Paint a picture with words describing your classroom. Use as many colors, smells,
textures, and sounds as you can.
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Questions with the director
When you were choosing which play to direct this season, what drew you to THE TEMPEST? Is
there something about it in particular that made this the right year to direct it?
“The Tempest” is a story about betrayal, forgiveness, and discovery. It’s about the storms in all of
us; our battle for love and acceptance against pain and anger. It felt right to take on Shakespeare
at CSA this year because Rachel Marley (our Director of Theatre) and I have been directing short
Shakespeare scenes the past four years but never staged a full Shakespeare work. It also felt right
taking on a play about how important it is to forgive others. On a larger scale, the play asks us to
consider what sort of rulers we aspire to be (or follow). Will we be hateful and vengeful and petty;
or will we truly lead from a core perspective of shared humanity?
You have obviously made some unconventional choices in casting both Prospero (Prospera)
and Alonso (Alonsa) as women. What have you discovered by making this choice in your
production?
Because both roles of Prospero and Alonso have been cast as mothers--Prospera and Alonsa--in
this production, it gave us an opportunity to have many of the girls in our cast explore themes of
motherhood in their acting. (There is a third mother in this play, Sycorax the witch, who is not seen
because she has been long dead, but she did imprison Ariel and leave Caliban on the island.) This
particular production has challenged us all to think about what it means to be a good mother.
Did Alonsa betray Prospera to secure her son’s future rule? Has Prospera been a “good mother”
to Miranda, Ariel, and even Caliban? How much of Caliban’s villainy reflects back on Sycorax? I’m
excited the play features a world where two women also represent great positions of power. It
hopefully gives our young actresses a small window into those sorts of future possibilities for their
own lives.
The characters of Ariel and Caliban are the types of characters who are open to a wide variety
of interpretations because of the fact that they are not entirely of the human world. What can
we expect to see in these characters in this production?
We’ve tried something that I’m sure few others have with Ariel: what if Ariel existed as three
independent spirits bound together by Sycorax and then Prospera? A sort of trinity being. This has
allowed us to explore new dynamics in Ariel’s personality and given two other actors performance
experiences. The addition of puppets has also given us unique performance opportunities for
our actors. We’ve settled on Ariel being an “elemental”
spirit--made of earth, wind/air/water, and fire. With
Caliban, it’s been especially challenging to figure out
his look and performance tone. On the one hand, he
tried to hurt Miranda and Prospera refers to him as “this
think of darkness I acknowledge mine.” On the other
hand, because Shakespeare paired him with Trinculo and
Stephano, Caliban is intentionally set in a comedic role.
How do we juggle the humor with his treachery? It’s also
been a challenge to solve how much of “monster” he
might be....some versions really go all out to make him
look like a creature, ours has settled for something simpler
but hopefully no less successful.
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Brush Up Your Shakespeare
Reference Sheet
addition - title
affined - bound by duty
alarum - call to arms with trumpets
anatomize - to analyze in detail
ancient - ensign
anon - until later
arrant - absolute
aroint - begone
assail - to make amorous siege
attend - to await
aye - yes
baffle - to hang up (a person) by the
heels as a mark of disgrace
baggage - strumpet, prostitute
balk - to disregard
barm - the froth on ale
belike - maybe
belov’d – beloved
blank - a target
bolted - refined
brake - bushes
brave - fine, handsome
bum - backside, buttocks
caitiff - a wretched humble person
catch - song
character – handwriting
Cousin, ’coz- relative, good friend
chuck - term of endearment, chick
clout - a piece of white cloth
cog - to deceive
coil - trouble
cousin - any close relative
descant - improvise
discourses – speaks
dispatch - to hurry
e’en - evening
enow - enough
fare -thee-well -goodbye
fie - a curse

fustian - wretched
got – begot
grammarcy - thank you
halter - noose
honest - chaste, pure
heavy - sorrowful
housewife - hussy, prostitute
impeach - dishonor
list - listen
mayhap - maybe
mess - meal, food
mew - confine
minister - servant
moiety - portion
morrow - day
nay - no
ne’er - never
office - service or favor
oft - often
passing - surprisingly,
exceedingly

perchance - maybe
perforce - must
politician - schemer
post - messenger
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power - army
prithee - please
quest - a jury
recreant - coward
resolve - to answer; reply to
but soft – be quiet
soundly - plainly
stale - harlot
subscription - loyalty, allegiance
tax - to criticize; to accuse
troth - belief
teem - to give birth
thee – you (informal)
thou – you (informal)
thy – your (informal)
tucket - trumpet flourish
verge - edge, circumference
verily - truly
villain – common person, not
noble

want – lack of, don’t have
well-a-day -alas
wherefore - why
yea - yes
zounds - by his (Christ’s) wounds

The Language of Shakespeare
What is the "language" of Shakespeare? How does it work? Most of the playwrights in Shakespeare's time were
writing in a metrical form of verse known as iambic pentameter. This is where each line consists of five poetic
units called "feet" and each foot is equal to two syllables. The second syllable of each foot is accented. Sometimes
these lines would rhyme, as they do in Puck's dialogue in A Midsummer Night's Dream. However, Shakespeare
would often use iambic pentameter that was unrhymed. This was known as blank verse. Blank verse is considered
ideal for the dramas because it allows the speaker a greater freedom of tone, while still having a specific emphasis
within the line, which it would lack in prose.
A line such as, "But, soft! what light through yonder window breaks?" from Romeo and Juliet provides an
excellent example of the use of iambic pentameter because it can easily be broken up into its five feet, five
stressed and five unstressed syllables.

But, soft/what light/through yon/der win/dow breaks/
Whether or not a character speaks in iambic pentameter often attributes to their station in life. People who are
of a higher position in the class structure of the play (kings, queens, noblemen and women) often speak in the
meter, while the lesser subjects (peasants, farmers, fools) speak in prose. However this is not always the case.
In The Tempest, Caliban speaks in blank verse, though we know him to be a savage native. It may be that
Shakespeare chose for him to do so to reflect the education that he received from Prospero and Miranda. At
the same time, Caliban's poetry in The Tempest helps to create a picture of the island in the audience's mind - a
picture that is composed of beauty, rhythm and rhyme.

Shakespearean Verse: Some Basics
Scansion: the analysis of verse to show its meter.
Meter: the systematically arranged rhythm in verse - rhythm that repeats a single basic pattern of STRESSED and
unstressed syllables.
Foot: the basic unit of verse meter.

TYPES OF FEET

An Iamb - a metrical foot consisting of one unstressed syllable followed by one STRESSED syllable.
(aBOVE, MeTHINKS, The NIGHT)
A Trochee - a metrical foot consisting of one STRESSED syllable followed by one unstressed syllable.
(MEtal, FEEling, FLOWer)
A Spondee - a metrical foot consisting of two STRESSED syllables. (ILL MET, WELL SAID)

TYPES OF VERSE

Pentameter - a form of verse consisting of 5 feet, 10 syllables.
Iambic Pantameter - a form of verse consisting of five iambs. (and IN / the SPIC/ ed IN/ dian AIR,/ by NIGHT)
Tetrameter - a form of verse consisting of 4 feet, 8 syllables.
Trochaic Tetrameter - a form of verse consisting of four trochee. (IF we/ SHAdows/ HAVE o/ FFENded)
Irregular meter - often Shakespeare will break the pattern of stresses to create moments of interest, to highlight
themes and word choices, to create a rest or pause, or to underline the specific intention of the character.
Feminine endings - lines of verse that have an "extra" unstressed syllable which can occur at the end of a verse
line or within a verse line at the end of a phrase. (The LU/ naTIC,/ the LOV/er AND/ the PO/ et)
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The Globe
Who built the first Globe?
The first Globe was built by the
company Shakespeare was in – the
Lord Chamberlain’s Men. Richard
Burbage was the company’s leading
actor. They had played at the Theatre,
built by the Burbage family on land
leased from a Mr Allen. In 1597, Allen
refused to renew the lease. However
the Burbages owned the Theatre
because the lease said they owned
anything built on the land. They took it
down while Allen was away over Christmas.
Their builder stored it in his yard on the north
bank of the Thames. The Burbages could not
afford to lease a new theatre site. So they offered
five of the company, including Shakespeare, the
chance to become part-owners of the new theatre
for £10 each. With this money they leased land on the
south bank of the River Thames, near the Rose theatre.

Did you know?
In order for people from the other side of
the river to see a play at the Globe, they
had to take boats which were navigated
by people called watermen.

What plays were performed at the Globe?
Probably the first Shakespeare play to be performed
at the Globe was Julius Caesar, in 1599. Some other
Shakespeare plays first performed there are: As You
Like It; Hamlet; Measure for Measure; Othello; King
Lear; Macbeth and Antony and Cleopatra. Other
playwrights wrote for the Globe, including Ben
Jonson, Thomas Dekker and John Fletcher.

Those who could not afford the boat fare
had to walk across the Thames River using
the London Bridge.
A flag was flown to announce there
would be a play that afternoon.

What happened to the first Globe?
Disaster struck the Globe in 1613. On 29 June, at
a performance of Shakespeare’s Henry VIII, some
smallcannons were fired. They didn’t use cannon balls,
but they did use gunpowder held down by wadding.
A piece of burning wadding set fire to the thatch. The
theatre burned down in about an hour. It was big
news. By the next day two different songs had been
printed about it. The company built a second Globe
on the brick foundations of the first. It was the same
size and shape, but was much more extravagantly
decorated; the company could now afford it. It also
had a tiled roof, not a thatched one.

All theatres were closed down in 1593,
1603 and 1608 due to the black plague.
The word “theatre” comes from the Latin
word “theatrum”, meaning “viewing place”
Men were the only actors during the
Renaissance. Women were not allowed on
public stages. Younger boys who hadn’t
reached puberty played women’s roles
because their voices were still high
pitched.
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Shakespeare Mood Board
Overview: Have your students imagine the setting of the play as they would like to see it.
Grade: 6–12
Goal: To have students think about the importance of setting. Students will consider how the time, place, and
location of a scene change the meaning of character and relationship.
Outcomes: Students will gain understanding of how the text can direct AND inspire creative interpretation.

Activity

1. Give students a sample text of a description of the island. They may use this or choose another passage that
illustrates the island. Encourage students that this text is inspiration— they may have the island be in any climate,
in any time period, realistic or not.
Sample text:
Be not afeard; the isle is full of noises,
Sounds and sweet airs, that give delight and hurt not.
Sometimes a thousand twangling instruments
Will hum about mine ears, and sometime voices
That, if I then had waked after long sleep,
Will make me sleep again: and then, in dreaming,
The clouds methought would open and show riches
Ready to drop upon me that, when I waked,
I cried to dream again.
—Caliban, Act 3, scene 2
2. Have your students create a mood board for their setting. This can be done electronically on a site like Pinterest,
or manually on a bulletin board. (A mood board is a common term from the fashion industry where designers pin
up pictures of inspirations including texture, color, people, animals, anything that pertains to and informs their
idea of their design.)
3. The student(s) must come to final decision about their setting design to be able to present to the class.
4. When presenting, ask them to relate the words or phrases in their chosen passage to their images. The overall
impression of the text in the student’s mind is also acceptable to explain for inspiration.
5. Each student or group of students presents their moodboard to the class to explain their setting, relating
specifically to the text and how the ideas generated from the words.

Reflection

1. What did you learn about the importance of setting?
2. Did you visualize what the stage would look like if your interpretation of the show was actually produced?
3. Does the play provide enough clues to spark your imagination? Why or why not?
Idea Generator
• Comic book island
• Tropical island
• Island in a cold climate
• Outer space
• Miniature island in a raindrop

Extension Exercise

Collaborate with your students’ history teacher to set the play in the specific time period they are studying. Stage
one or two scenes in that time period using specific and accurate details about the concerns and/or behaviors of
that time. Remember that limitations or advancements in communication technology, especially, might connect
the students to how the characters’ various relationships manifest themselves through language. Setting the play,
again, in the specific historical setting, rewrite the scenes in the English of that time period (as much as possible).
For example, a 2011 time period might feature all the characters “speaking” in email and text messages. A 1920s
time period would include typical slang of the period (“doll” for girl; “the cat’s pajamas” for something good, etc.).
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Dear Diary
Overview: Writing a diary, blog, or journal entry from the perspective of one of the play’s characters creates
empathy with fictional characters, sheds light on our own personal situations, and recasts the plot of the play
in relevant terms.
Grades: 6–12
Goal: To bring the characters of The Tempest into a real-world context.
Outcomes: Students will be able to use facts from the text to imaginatively enter into the thoughts,
feelings and motivations of fictional characters by writing a diary entry about an offstage moment from the
perspective of a character in the play.

Activity

1. Ask the students to write a diary, blog, or journal entry from the point of view of a character in The
Tempest, describing a moment when that character is not seen onstage.
2. Ask the students to choose a character and a moment to write about. Examples: Ferdinand’s time between
the ship breaking apart and finding himself on the island; Ariel’s rescue from the tree by Prospero; Caliban’s
mother Sycorax growing into a “hoop” with age; what exactly are Ferdinand and Miranda doing in between
getting engaged and when they are found playing chess at the end of the play?
Think about: What is happening when the character is in this offstage situation? What is the character
thinking and feeling?

Reflection

1. Name one thing you had to imagine about your character that you think is really interesting.
2. Was it easy to imagine beyond the play—for instance, what Antonio’s thoughts and impressions might be?
Do you feel the play provided you with enough information? Why or why not?
3. How easy was it to decide which character to write an entry for? Are there characters who you think might
be more likely to keep a diary or blog?

Extension Exercise

Do the same writing exercise, but have one student write about the same incident from multiple characters’
points of view. Alternatively, have many students describe the same incident from different characters’
viewpoints. Instead of a written piece, do a vlog (video blog) from the point of view of one character, or
featuring two characters talking about the incidents and expressing their opinions and feelings about what
happened.
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Match the Quote
Overview: This exercise asks students to match Shakespeare’s language with their own by
“translating” quotes from the play and then physically searching for matches with the originals.
Grade: 4-12
Goal: Students deepen comprehension of Shakespeare’s language by working together to understand
specific meaning and Shakespeare’s language choices.
Outcome: Students will appreciate and understand the complexity of Shakespeare’s writing from working
to communicate his intentions in their own words.
Preparation: Students should be familiar with the story and text.

Materials:

Index cards: enough for each student to have two. Half of that amount should have a quote from the play
you are studying written on them. The other half are blank.
Two hats (or other containers) for index cards

Activity

1. Use only a few main quotes. For example, for a class of 25, use only five main quotes. Each one of those 5
quotes gets written 5 times on 5 separate cards.
2. Hand out two index cards, one with a quote on it, one blank.
a. “Misery acquaints a man with strange bedfellows.”
3. Each student translates the quote they have been given and write it on the other piece of paper.
a. “In hard times you might have to hang out with weird people.”
4. Each student then puts their original quote and their translated quote into the Original Quote hat or the
Translated Quote hat.
5. Once everyone is done, each student comes up and then pulls out another original quote and another
translation.
6. Each student must then find the match of a translation from my new original quote AND of an original
quote to match my new translation. Once a student has found a match, s/he holds on to the translated
quote, and collects the original quote card. Eventually everyone will end up with two cards with a quote and
a matching translation.
7. Then the students must find the group of original quotes that are the same. (Find the group that each has
“Misery acquaints a man with strange bedfellows.”) In a class of 25 students, you will end up with 5 groups.
8. Have each group say the original quote out loud together, then each person read the translation that they
have for that quote.
Discuss: which translation seemed to capture the quote the best? Is it possible to make a
modern translation that works as well as the Shakespearian version? (Ask this authentically.)
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Social Networking Character Study:
“Shakesbook”
Overview: Have your students create a Facebook profile following for a character from the play. Being able
to empathize with fictional characters sheds light on our own personal situations, and recast the plot of the
play in relevant terms.
Grade: 6-12
Goal: To bring the characters of The Tempest into a real-world context.
Outcomes: Students will be able to use basic facts from the text to imaginatively enter into the thoughts,
feelings, and motivations of fictional characters by creating a mock Facebook page.

Activity

Familiarize students with the profile layout of a social networking site page, such as Facebook.
(See following examples.)
1. Ask the students to fill in the profile with
a. vital statistics
b. likes and dislikes
c. friends
Note: Students should use information drawn from their knowledge of the play (for example, Miranda seems
particularly compassionate), filled out by their imaginations (for example, Miranda keeps a small group of
pets she’s adopted from island animals that were orphaned.)
2. Profile photos may be drawn or cut out from magazines, or an actual photo of the student could be used
and attached to the page. Remember, many actual Facebook profile pages do not have an actual photo
of the person who made them—Facebook members sometimes choose a picture of something they feel
represents them, e.g., a tree or a poster they like.
3. Share the pages you have created in student pairs or in a group discussion.

Reflection

• Name one thing you had to imagine about your character that you think is really interesting.
• Was it easy to imagine beyond the play—for instance, what Ferdinand’s or Ariel’s activities and interests
might be? Or do you feel the play did not provide enough information? How so?
• How easy was it to decide who your character’s friends are? Would your character ignore a friend request
from other characters in the play? Why or why not?

Extension exercise

Assign Facebook updates for each act of the play to follow the plot developments chronologically.
Note: Require the students to fill out the worksheet manually, rather than actually filling out a public profile
online. If you can post their mock profile pages onto your school website or blog for students to fill out
within the framework of this project, that would work as well, but false profiles in a public space should be
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shakesbook

The Tempest

Miranda

So bored on this island...

Studied Everything at Homeschooled
Engaged to Ferdinand
Write something...
Wall

Engaged to

RECENT ACTIVITY

Miranda wrote on Prospero’s wall.

Ferdinand

Friends (3)

Miranda and Ferdinand are now friends

Prospero

Prospero wrote: “Don’t get too carried away, now,
Ariel

Caliban

Miranda…”

Caliban wrote: “How disgusting…”

Miranda likes books and long walks on the beach
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shakesbook

The Tempest

Caliban

Prospero is SUCH A JERK!!

Studied English
Relationship status Single
Write something...
Wall

Friends (5)
Prospero

RECENT ACTIVITY

Caliban wrote on Ariel’s wall

Caliban wrote on Prospero’s wall
Ariel

Prospero wrote: “Caliban, get off Shakesbook and
Miranda

get back to work!”

Caliban and Stephano are now friends
Trinculo likes this.

Caliban and Trinculo are now friends
Stephano likes this.

Caliban likes freedom
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shakesbook

The Tempest

Studied
Relationship status

Wall

Friends (5)

RECENT ACTIVITY
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Teaching Resources for The Tempest
Folger Shakespeare Library—massive collection of lesson plans and activites for teaching
Shakespeare at all grade levels: www.folger.edu
Folger Shakespeare Library - Shakespeare in American Life – The Tempest
shakespeareinamericanlife.org/identity/shipwreck/seaventure.cfm
Life in Elizabethan England:
• Elizabethan.org/compendium
• Teachit.co.uk/armoore/Shakespeare
• Snaithprimary.eril.net/ttss.htm
Activities on Shakespeare’s various plot and character relationships:
•
Collaborativelearning.org/muchadoplotrelationships.pdf
(for Much Ado About Nothing, but can be adapted to any Shakespeare play)
•
The Stratford Festival’s “Tools for Teachers:
Stratfordfestival.ca/education/teachers.aspx?id=1096
•
Shakespeare Resource Center’s “Elizabethan England”: Bardweb.net/England.html
The Kennedy Center’s “The Poetics of Hip Hop”:
Artsedge.kennedy-center.org/educators/lessons/grade9-12/Poetics_of_Hip_Hop.aspx
Shakespearean Insult Worksheet:
carnegiefoundation.
org/collections/quest/
collections/sites/
divanshutchinson_		
yvonne1/Yvonne%20
scans/insultsheet.pdf
Shakespeare retold:
BBC.co.uk/drama/
shakespeare
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7th Grade Indiana State Standards
READING: Literature
There are three key areas found in the Reading: Literature section for grades 6-12: Key Ideas and Textual
Support, Structural Elements and Organization, and Synthesis and Connection of Ideas. By demonstrating
the skills listed in each section, students should be able to meet the Learning Outcome for Reading:
Literature.
Learning Outcome
7.RL.1 		
		
		

Read a variety of literature within a range of complexity appropriate for grades 6-8. By the end
of grade 7, students interact with texts proficiently and independently at the middle of the 		
range and with scaffolding as needed for texts at the high end of the range.

Key Ideas and Textual Support
7.RL.2.1
		

Cite several pieces of textual evidence to support analysis of what a text says explicitly as well 		
as inferences drawn from the text.

7.RL.2.2
		

Analyze the development of a theme or central idea over the course of a work of literature; 		
provide a detailed summary that supports the analysis.

7.RL.2.3
		

Analyze the interaction of elements in a work of literature (e.g., how setting shapes the 		
characters or plot).

Structural Elements and Organization
7.RL.3.1
		

Analyze how a work of literature's structural elements such as subplots, parallel episodes, 		
climax, and conflicts contribute to its meaning and plot.

7.RL.3.2
		

Analyze how an author develops and contrasts the points of view of different characters or 		
narrators in a work of literature.

Synthesis and Connection of Ideas
7.RL.4.1
		
		

Compare and contrast a written story, play or poem with its audio, filmed, staged, or 			
multimedia version, analyzing the effects of techniques unique to each medium (e.g., lighting,
sound, color, or camera focus and angles in a film).
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7th Grade Indiana State Standards cont.
READING: Vocabulary
Learning Outcome
7.RV.1 		
Acquire and use accurately grade-appropriate general academic and content-specific words and
phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.
Vocabulary Building
7.RV.2.1

Use context to determine or clarify the meaning of words and phrases.

Vocabulary in Literature and Nonfiction Texts
7.RV.3.1
		
		

Determine the meaning of words and phrases as they are used in works of literature, including 		
figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds 		
(e.g., alliteration) within a story, poem, or play.

WRITING
There are four key areas found in the Writing section for grades 6-12: Writing Genres, the Writing Process, the
Research Process, and Conventions of Standard English. By demonstrating the skills listed in each section, students
should be able to meet the Learning Outcome for Writing.
Learning Outcome
7.W.1 		
		
		

Write routinely over a variety of time frames for a range of tasks, purposes, and audiences; apply 		
reading standards to support analysis, reflection, and research by drawing evidence from literature 		
and nonfiction texts.

7.W.3.3
Write narrative compositions in a variety of forms that –
			
			
• Engage and orient the reader by establishing a context and point of view and introducing a 		
			narrator and/or characters.
			
• Organize an event sequence (e.g., conflict, climax, resolution) that unfolds naturally and 		
			
logically, using a variety of transition words, phrases, and clauses to convey sequence and 		
			
signal shifts from one time frame or setting to another.
			
• Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, 		
			events, and/or characters.
			
• Use precise words and phrases, relevant descriptive details, and sensory language to 			
			
capture the action and convey experiences and events. ● Provide an ending that follows from 		
			
and reflects on the narrated experiences or events.
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8th Grade Indiana State Standards
READING: Literature
There are three key areas found in the Reading: Literature section for grades 6-12: Key Ideas and Textual
Support, Structural Elements and Organization, and Synthesis and Connection of Ideas. By demonstrating the
skills listed in each section, students should be able to meet the Learning Outcome for Reading: Literature.
Learning Outcome
8.RL.1 		
		

Read a variety of literature within a range of complexity appropriate for grades 6-8. By the end
of grade 8, students interact with texts proficiently and independently.

Key Ideas and Textual Support
8.RL.2.1
		

Cite the textual evidence that most strongly supports an analysis of what a text says explicitly 		
as well as inferences drawn from the text.

8.RL.2.2
		
		

Analyze the development of a theme or central idea over the course of a work of literature, 		
including its relationship to the characters, setting, and plot; provide a detailed summary that 		
supports the analysis.

8.RL.2.3
		

Analyze how particular lines of dialogue or incidents in a work of literature propel the action, 		
reveal aspects of a character, or provoke a decision.

Structural Elements and Organization
8.RL.3.1
		
		

Compare and contrast the structure of two or more related works of literature (e.g., similar 		
topic or theme), and analyze and evaluate how the differing structure of each text contributes
to its meaning and style.

8.RL.3.2
		

Analyze a particular point of view or cultural experience in a work of world literature 			
considering how it reflects heritage, traditions, attitudes, and beliefs.

Synthesis and Connection of Ideas
8.RL.4.1
		

Analyze the extent to which a filmed or live production of a story or play stays faithful to or 		
departs from the text or script, evaluating the choices made by the director or actors.
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8th Grade Indiana State Standards cont.
READING: Vocabulary
Learning Outcome
8.RV.1
		
		

Acquire and use accurately grade-appropriate general academic and content-specific words 		
and phrases; gather vocabulary knowledge when considering a word or phrase important to 		
comprehension or expression.

Vocabulary Building
8.RV.2.1

Use context to determine or clarify the meaning of words and phrases.

Vocabulary in Literature and Nonfiction Texts
8.RV.3.1
		
		

Analyze the meaning of words and phrases as they are used in works of literature, including 		
figurative and connotative meanings; analyze the impact of specific word choices on meaning
and tone, including analogies or allusions to other texts.

WRITING
There are four key areas found in the Writing section for grades 6-12: Writing Genres, the Writing Process, the
Research Process, and Conventions of Standard English. By demonstrating the skills listed in each section,
students should be able to meet the Learning Outcome for Writing.
Learning Outcome
8.W.1 		
		
		

Write routinely over a variety of time frames for a range of tasks, purposes, and audiences; 		
apply reading standards to support analysis, reflection, and research by drawing evidence 		
from literature and nonfiction texts.

8.W.3.3 Write narrative compositions in a variety of forms that –
			
• Engage and orient the reader by establishing a context and point of view and 			
			
introducing a narrator and/or characters.
			
• Organize an event sequence (e.g., conflict, climax, resolution) that unfolds naturally 		
			
and logically, using a variety of transition words, phrases, and clauses to convey 		
			
sequence and signal shifts from one time frame or setting to another.
			
• Use narrative techniques, such as dialogue, pacing, description, and reflection, to 		
			
develop experiences, events, and/or characters.
			
• Use precise words and phrases, relevant descriptive details, and sensory language to 		
			
capture the action and convey experiences and events.
			
• Provide an ending that follows from and reflects on the narrated experiences or 		
			events.
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Putting It Together

the collaboration of Theatre
Putting on a show is a little like building a big machine – hundreds of small parts must be put together
piece by piece to bring a story to life on stage. Most of the work must be completed long before opening
night. Mounting a musical at The Community School of the Arts requires many different people to work
together. At The Community School of the Arts, the artistic director and the Theatre compANY directors
choose the scripts that they think
will make the best season. The
artistic director then assigns a
director, choreographer and a team
of designers for each show.
these specialized artists have
specific jobs to do.
The director is the leader. He/she
makes most of the decisions about
the play and often spends months
before rehearsals begin meeting
with designers and thinking about
his or her vision for the show.
The music director is in charge of
the singing and instrumental music.
Some musicals may require a small
accompaniment of piano and drums,
while others involve an entire orchestra. The choreographer creates all the movement and dancing.
These three artists will work very closely to make sure the acting, singing and dancing all come together
effectively. Meanwhile, the set designer, costume designer, lighting designer and sound designer are reading
the script and talking with the director about how the musical will look and sound. These designers have
assistants and crews to help them build, paint, sew and set up all of the show’s material and technological
elements. While the director and other compANY directors hold auditions to find the right actors for the
part, the marketing and public relations department of CSA are busy creating posters and other marketing
materials to get the word out about the show and to help the box office sell tickets. The administrative
staff helps each of these departments. The actors may go through three or four auditions before finally
being chosen to be in the cast. Once selected, each cast member must learn his/her lines, songs and dances.
Actors in the csa theatre company have only one week of rehearsals on stage before the show opens, and
one to three rehearsals on stage with the orchestra. In this short amount of time, they must get used to
their costumes, make-up and props. Hundreds of hours and thousands of dollars later, the ushers have
seated the audience, the lights have dimmed, and the hard work of the cast, crew and staff is about to turn
into theatrical magic.
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THEATRE ETIQUETTE
Seeing a musical presented by the community school of the arts is a unique and exciting experience. All
the members of the production, both cast and crew, work hard to give you a great show. As an audience
member, you also have an important job. You must help the performers give their best performance
possible. You can do this by practicing these rules of theatre etiquette:
• Do laugh when the performance is funny.
• Do applaud when the performance is over. Applause is how you say “Thank you” to the performer. The
actors will bow as you applaud. That is how they say “Thank you for coming.”
• Do stand and applaud if you thought the show was outstanding.
• Don’t forget to turn off your cell phone. A ringing or buzzing phone can be very distracting. It can
also be embarrassing for you if it is your phone that is disrupting the show!
• Don’t text during the performance.
• Make sure to visit the restroom before the production begins.
• Don’t speak or whisper during the performance...whispering is still speaking, so only in an emergency
should whispering occur.
• Remember that the Overture (introductory music) in musical theatre is part of the performance, so
remain silent when the show begins.
• Don’t take pictures during the performance. It can be very distracting to the actors and it can result
in an accident.
• Don’t put your feet up on the seats or kick the seat in front of you.
• Do remain in your seat for the entire performance. If you must leave, exit during intermission. In an
emergency, calmly walk toward the nearest exit.

26

28

Mission

The Community School of the Arts provides arts education and enrichment
with excellence and fiscal responsibility. By making the arts available to all
people, the Community School of the Arts is dedicated to serving the
community through opportunities for creative expression.

Vision

The Community School of the Arts recognizes the arts as an expression of our common culture and the diversity of the human
experience. The CSA presents an interdisciplinary arts program for arts enjoyment, education, and participation in the
visual, literary and performing arts with a commitment to excellence, fiscal responsibility, and availability for all people.

Igniting a community of potential through arts and creativity.

Our Values

Who• diversity
we serve
community • accessibility
• innovation • excellence
Dreamers • Creators • Performers
Serving artists of all ages throughout north-central indiana

What we do
sing • draw • act • Dance • compose • sculpt • compete
Providing opportunities to explore creativity through arts education

Where we are located
beautiful downtown marion
two locations: CSA Main building and Sofie Salin annex
both located on the square

Community School of the ARts • 305 S. Adams, Marion, IN 46952 • 765.662.6263 • info@csa-marion.com
www.csa-marion.com
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