Note to educators
As educators, it is imperative to give our students the most well-rounded, thorough educational experience that we
possibly can. This opportunity to encounter the arts firsthand will give you another classroom tool to do just that.
In addition to igniting a passion for theatre in the hearts of your students, our hope is that it can be an educational
experience as well. This Educator’s Guide is designed to incorporate state standards into your everyday lesson plans to
encourage your students to take a look into the deeper meaning of this important play. Please use this guide as a tool to
expand their knowledge of your school’s curriculum beyond this Community School of the Arts production.
2018-19 CSA School Performance series has been made possible by donations from:
The2016-17
2015-16
This project was funded in part by a grant
from the Community Foundation of Grant
County, Indiana, Inc., made possible by generous donors since 1984.
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WHAT IS ARTS INTEGRATION?

A definition and checklist from The Kennedy Center’s Changing Education Through the Arts program.
Arts integration is an approach to teaching in which students construct and demonstrate understanding through an
art form. Students engage in a creative process which connects an art form and another subject area and meets evolving
objectives in both. Some educators confuse any effort to include the arts in their classroom with arts integration. While
all types of arts-based instruction are encouraged, it is helpful for educators to know when they are engaged in arts
integration. To achieve this awareness, an Arts Integration Checklist is provided. Educators answering “yes” to the items in
the Checklist can be assured that their approach to teaching is indeed integrated.

Approach to Teaching
• Are learning principles of Constructivism (actively built, experiential, evolving, collaborative, problem-solving, and
reflective) evident in my lesson?

Understanding
• Are the students engaged in constructing and demonstrating understanding as opposed to just memorizing and reciting
knowledge?

Art Form
• Are the students constructing and demonstrating their understandings through an art form?

Creative Process
• Are the students engaged in a process of creating something original as opposed to copying or parroting?
• Will the students revise their products?

Connects
• Does the art form connect to another part of the curriculum or a concern/need?
• Is the connection mutually reinforcing?

Evolving Objectives
• Are there objectives in both the art form and another part of the curriculum or a concern/need?
• Have the objectives evolved since the last time the students engaged with this subject matter?
For more thoughts about this subject and a wealth of
useful information (including lesson plans) go to:
http://artsedge.kennedy-center.org/educators.aspx
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Incorporating Learning Styles
Visual/Spatial - Students will be engaged by the on stage actors, set, and
props used to convey the message of the show.
Verbal/Linguistic - Students will be able to focus on the language of the
show and will be able to communicate the message of the show to peers and
teachers following the performance.
Logical/Mathematical - Students will use reasoning skills to predict and
analyze actions that take place during the show.
Bodily/Kinesthetic - Students will be able to perform their own
interpretations of adaptations of the show in class to their audience of
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Before you see the performance
1. Read aloud or have the students read the story of The Nutcracker
ballet or T.A. Hoffmann’s tale, “The Nutcracker and the Mouse King.”
(A synopsis of CSA’S version of the story is included in this packet.)
2. Listen to excerpts from the Tchaikovsky score and notice the ways the
music changes with each different scene in the story.
3. Discuss behavioral expectations of students when attending a ballet,
concert or play. (See the “Theatre etiquette” page included.)
4. Explore any of the pre-performance assignments and activities included
in the packet.

after
you
see
the
performance
Sample Discussion/Essay Questions for 3rd-5th grade
1. What was your favorite part of the ballet?
(for example: the music, the costumes, the scenery, the movement)
2. Was it hard to follow the story without using words? Why or Why Not?
3. Pick a character. What emotion did you see in that character?
4. Do you think that ballet is an athletic activity similar to football or
gymnastics? Why or why not?
5. What did you feel when you were watching the ballet?
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Synopsis of the Ballet

* Indicates the portion of the program presented at the school show. Other sections of the story will be narrated.

It is Christmas Eve and the Von Stahlbaums are preparing to welcome their party
guests, who arrive family by family, bearing gifts for the host’s children, Clara and Fritz.
The presents are all carefully placed under the Christmas tree. Clara’s
Godfather, the mysterious Herr Drosselmeyer, arrives with a marvelous
group of mechanical dolls. In addition, the magical and eccentric Herr
Drosselmeyer has planned a special surprise for his beloved godchild,
Clara. He presents her with a wonderfully mysterious nutcracker. Clara
is immediately taken with her strange gift. Fritz is jealous and steals
the nutcracker from Clara. In the chaos of his teasing, Fritz accidentally
breaks the nutcracker. Herr Drosselmeyer comes to the rescue and
assures Clara that all will be well. The guests perform a contrdanse, after
which they depart and the Von Stahlbaums prepare for bed.
*Just before the stroke of midnight, Clara returns to the darkened living room to check
on her nutcracker. She is frightened by large mice, but suddenly, Herr Drosselmeyer
appears and the mice flee. Much to Clara’s amazement, Herr Drosselmeyer commands
the Christmas tree to grow to such an enormous size that
it pushes away the entire room. Next, he changes her little
toy into a life size Nutcracker. The mice suddenly reappear
and a vicious battle ensues. Just when the soldiers seem to
be winning, the great Mouse queen appears and the tide
turns. The Nutcracker and the Mouse King fight and just
as the Mouse King is about to overpower the Nutcracker,
Clara distracts him with her shoe, giving the Nutcracker the
chance to run him through with his sword. The Nutcracker, released from an enchanted
spell, turns into a handsome prince. Clara becomes a Princess. The Nutcracker Prince
takes Princess Clara’s hand, and escorts her on a magical voyage to the Kingdom of Snow
and beyond.
*Princess Clara journeys to the Kingdom of Sweets where
the Sugar Plum Fairy greets her. A series of entertaining
divertissements are ordered. The Sugar Plum Fairy and
her Cavalier then dance for Clara and the Prince. When the
festivities are over, everyone bids goodbye to the Nutcracker
and Clara. Clara awakens from her dream and finds herself by
her Christmas tree with her beloved Nutcracker.
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The Composer
Peter Ilyich Tchaikovsky
1840 - 1893

Peter Illyich Tchaikovsky was born in Kamsko-Votinsk, Russia on May 7,
1840. He was a very bright child who could read Russian, French and
German by the time he was six years old. He also hated physical exercise,
did not like to wash and didn’t care about how he looked or what he wore.
He showed an interest in music that was so strong for a young child that
his governess worried about him. If he could not find a piano to try out
the music he made up, he would use his fingers to tap out his tunes on the
windowpanes of his house. One time while he was doing this he tapped
so hard that he broke the glass of the window, and cut himself very badly.
Peter began taking piano lessons when he was six years old. After attending
boarding school he studied law and mathematics and got a job as a clerk
working in the Ministry of Justice. After just four years he quit his job to go
to music school full time in order to study composition. He was soon invited
to teach classes. Tchaikovsky was a nervous, unhappy man all his life, yet
his beautiful music made him the most popular of all Russian composers.
He wrote the music for the three most famous ballets of all time, The
Nutcracker, Swan Lake, and The Sleeping Beauty. In his lifetime he also
wrote nine operas, six symphonies, four concertos, three string quartets,
and numerous songs, suites, and overtures. One of his most famous pieces
is the 1812 Overture, which uses cannons and church bells; because it
sounds so grand it is often chose to accompany fireworks at 4th of July
celebrations. Tchaikovsky was only 53 when he died in St. Petersburg in
1893. He had just completed his sixth symphony, which he felt was the best
piece of music he ever created.
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The History of the Nutcracker
The Nutcracker was originally performed at the Maryinsky
Theatre in St. Petersburg, Russia on December 5, 1892.
Inspired by E.T.A. Hoffmann’s story The Nutcracker and
The Mouse King, the ballet featured the music of Pyotr
Tchaikovsky and the choreography of Lev Ivanov and Marius
Petipa.
The music of The Nutcracker is highly celebrated and still
used today. At the time of its composition, the recentlyinvented musical instrument called the celesta was featured
in the ballet’s orchestra. Listen for it in the Sugar Plum
Fairy’s dance!

Celesta:

a keyboard percussion instrument consisting of
a set of steel plates of graduated length that are
struck with key-operated hammers. The tone is an
ethereal tinkling sound.

Ivanov, Petipa and Tchaikovsky also worked together on the famous ballets The
Sleeping Beauty and Swan Lake. The Nutcracker did not become a holiday tradition,
however, until the famous choreographer named George Balanchine created his
version for the New York City Ballet in 1954. The NYCB has presented it every year
since, making it the holiday tradition it is today. Most ballet companies in the United
States have their own version of The Nutcracker which they present every year.
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Ballet & Dance Vocabulary
Ballet – A classical Western dance form that originated in the Renaissance courts of Europe.
By the time of Louis XIV (mid-1600s), steps and body positions underwent codification.

Ballerina – A female ballet dancer of the highest ranking.
Barre – The place where a dancer goes to begin his/her class work. The barre is a long pole that gives the
dancer support. After the dancer has done barre work to warm up, he/she will move to the center the classroom
or studio to practice increasingly complex steps.

Corps de ballet – A group of dancers who work together as an ensemble. They form the background
for the ballerina and her partner and are the backbone of any ballet company.

Gesture – The movement of a body part or combination of parts, with emphasis on the expressive
aspects of the move. It includes all movements of the body not supporting weight.

Libretto – The text on which a ballet is choreographed; the story of a ballet.
Pantomime – The art of telling a story, expressing a mood or an emotion, or describing an action without
words.

Pas de Deux – A dance for two people, traditionally between a ballerina and the male dancer of the highest ranking.

Pointe Shoes – Shoes worn by female dancers that enable them to dance on the tips of their toes. The
area covering the toe is made of layers of fabric glued together in the shape of a “box” covered in satin and
hardened. The sole is made of hard leather to prevent the shoe from breaking when bent. To keep the shoes on
tightly, the dancers sew satin ribbons and elastic to the sides and tie the ribbons securely around their ankles.
A pair of pointe shoes may only last for 3 to 4 days of work.

Technique – The physical skills of a dancer that enable him or her to execute the steps and movements
required in different dances. Different styles or genres of dance often have specific techniques.

Tempo – The speed of music or a dance.
Turnout – The ability of the dancer to turn their feet and legs outward from the hip joints to close to a 180-degree position.

Tutu – Ballet skirt, usually made of net or tulle. Tutus may be of varying lengths. While the style and mood of
the ballet help to determine the preferred tutu length, the dancer’s technique is most clearly visible when she
wears a short tutu.
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Ballet positions
The five positions of the feet in ballet were developed in the 17th century when court
ballets were being performed. As ballet continued to develop and progress to a more
professional status, the five positions became standardized. They were finally established
in 1725 by Rameau and have become the basis of all ballet. Movements begin and end in
these positions and they provide a common starting point for ballet all over the world.

Try to hold some of these positions for ten seconds.

First Position:

Stand with heels together, legs and
feet turned out, pointing away from
the body. Do not let your knees
for ankles twist.

Second Position:

From first position, slide feet
away from each other so they
are still turned out but are about
shoulderwidth apart.

Fourth Croisé Position:

Place the heel of one foot against
the middle of the other foot,
keeping both turned away from
your body.

Fifth Position:

Place one foot in front of the other,
about a foot’s-length apart, with the
toes lined up with the heels.

Third Position:

Place your feet so that the toes of
each foot touch the heels of the
other.
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Language Arts lessons
• Read different versions of the story of The Nutcracker. Discuss the similarities and differences

between the tales. Compare The Nutcracker with other popular tales that have been retold
in many ways. Discuss the ways the various presentations of these stories are faithful to the
original versions and the new dimensions they add.
• Compare and contrast the characters and events in The Nutcracker with characters and events
found in other traditional fairy tales such as Snow White, Cinderella, Puss in Boots, The Little
Mermaid, and Beauty and the Beast.
• Write your own version of The Nutcracker story that begins in your neighborhood in the year
2016 (or any other time and place you choose).
• Write a friendly letter to one of the characters or dancers from the Nutcracker. Use sensory
details to describe what they liked best about the character they chose.
• Write an original “fractured fairytale” of the Nutcracker story.
• Discuss the differences between fairy tales and myths, fables, and legends.
• Select one part of speech for students to act out every time it occurs in a read-aloud version of
The Nutcracker. (i.e. nouns, or verbs, or adjectives, or adverbs.) Nouns, verbs and an introduction
to adjectives and adverbs are useful for Grade 3. Nouns, verbs, adjectives and adverbs are all
excellent for Grade 4.

History/Social Studies/Geography
lessons
:

• Study the customs, architecture, economic structure, attire, modes of transportation, etc. used
during the time period (Romantic Period, late 19th c.) in which The Nutcracker ballet is set.
• The Nutcracker story takes place at Christmas and shows how Clara's family celebrates the
holiday. What holiday traditions are special to your family? Use a Venn diagram or other graphic
organizer to compare and contrast your holiday traditions with those of your parents or
guardian. How are they different from your grandparents?
• Study the biographies of the people involved in the early development of The Nutcracker
ballet, such as the choreographer, Marius Petipa.
• Many of the special treats presented to Clara came from what were then considered exotic
places in the 19th century. Explore where chocolate, tea, cinnamon, ginger, and coffee come
from and why these were such special treats during that time period.
• Locate the countries Russia, Spain, Arabia, and China on a current map and a map from the
1890’s. Do their boundaries differ? Explore various aspects of each culture both now and in the
19th century.
• The musical score for The Nutcracker ballet and the ballet itself were first performed in 1892.
What were some of the world events surrounding the creation of this ballet?
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A Nutcracker Mad Lib
Noun

Nouns are people, places or things.
Example: mother (person); restaurant (place); trombone (thing)

Proper Noun

Names of specific people, places and things. Proper nouns are always capitalized.
Example: Katharine Hepburn, France, Golden Gate Bridge

Adjective

Used for descriptive purposes, an adjective is a word that modifies or qualifies a noun or a
pronoun.
Example: blue trucks; forty-five trucks; the big truck

Verb

A verb expresses action or a state of being.
Example: He ran to the store (action). They are funny (state of being).

1. Noun ___________________________		

2. Adjective ____________________________

3. Noun ___________________________		

4. Noun _______________________________

5. Plural Noun ______________________		

6. Noun _______________________________

7. Verb ____________________________		

8. Adjective ___________________________

9. Noun ___________________________

10. Plural Noun ________________________

11. Noun __________________________ 		

12. Noun _____________________________

13. Noun __________________________ 		

14. Noun _____________________________

15. Proper Noun ____________________ 		

16. Plural Noun ________________________

17. Adjective _______________________ 		

18. Plural Noun ________________________

19. Plural Noun _____________________ 		

20. Noun _____________________________

21. Noun __________________________ 		

22. Noun _____________________________

23. Noun __________________________ 		

24. Proper Noun _______________________

25. Plural Noun _____________________ 		

26. Proper Noun _______________________

27. Verb-ing _______________________ 		

28. Verb ______________________________

29. Verb ___________________________
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A Nutcracker Mad Lib cont.
It is Christmas Eve long ago at the 1 _______________ of the
Stahlbaum family. Everyone is excited for the arrival of the
2______________ Drosselmeyer, the famous 3________________
and 4________________ maker. All 5_______________ turn to
the 6_______________ when Drosselmeyer 7_______________.
He brings with him very 8________________ creations from his
9_______________ to entertain the 10 ________________, and a
special 11___________ for Clara, a Nutcracker 12______________.
Clara’s brother Fritz is jealous of her 13__________ and accidentally
breaks it. After the party Clara sneaks down to find her Nutcracker
14 _____________ and suddenly the 15__________________
tree and all the 16_______________ under it grow to
17________________ proportions. The 18_____________ fight
with the 19________________ and the Nutcracker doll becomes
a Prince and defends Clara from the Mouse 20______________.
Winning the 21_____________, the Nutcracker Prince then
takes Clara through the Kingdom of 22____________ to the
Land of the 23____________, where the Sugar Plum Fairy reins.
Everyone welcomes Clara including Spanish, Arabian, Chinese, and
24_______________ dancers followed by 25____________. Finally
the Sugar Plum Fairy dances with her 26_______________. Grateful
for the magnificent 27______________ in their honor, Clara and
the Nutcracker Prince 28______________ the Sugar Plum Fairy and
Cavalier and then 29________________ them farewell.
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snowflake ballet dancers

step 1
Print out the template. Fold in
half on the dotted line and let
the child do the cutting.

www.krokotak.com

step 2
The skirt is easier, too – you only fold 3
times (instead of 4) so there would not
be too many layers that would make
cutting difficult. You can use any variety
of shapes.

step 3
After the skirt has been cut out, fold it in two
and make a slip to insert the ballerina. Unfold
only when the figure is already in place. You
can string several ballerinas together to make
a beautiful Christmas garland.
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snowflake
dancer template

www.krokotak.com
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Build a
Classroom
Nutcracker
Follow these instructions to
build a 7 foot Nutcracker for
your classroom.
This figure is made from
heavy cardboard cartons that
contain 12 of the pouch-type
juice boxes. and 2 large frozen
yogurt tubes.
After taping the boxes together,
you can either paper mache
and paint the figure or you can
cover it with colored paper to
complete your Nutcracker.

16

Nutcracker word search
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3rd Grade Indiana State Standards
READING
Guiding Principle: Students read a wide range of fiction, nonfiction, classic, and contemporary works, to build an understanding of texts, of themselves, and of the cultures of the United States and the world; to acquire new information;
to respond to the needs and demands of society and the workplace. Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate texts. They read a wide range of literature in many genres from a variety of
time periods and cultures from around the world to build an understanding of the many dimensions (e.g., philosophical, ethical, aesthetic) of human experience. They draw on their prior experience, their interactions with other readers
and writers, and reading skills that they have developed and refined.i

READING: Literature
There are three key areas found in the Reading: Literature section for grades 6-12: Key Ideas and Textual Support,
Structural Elements and Organization, and Synthesis and Connection of Ideas. By demonstrating the skills listed in
each section, students should be able to meet the Learning Outcome for Reading: Literature.

Learning Outcome
3.RL.1 Read and comprehend a variety of literature within a range of complexity appropriate for grades 2-3. By the end
of grade 3, students interact with texts proficiently and independently.

Key Ideas and Textual Support
3.RL.2.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis
for the answers.
3.RL.2.2 Retell folktales, fables, and tall tales from diverse cultures; identify the themes in these works.
3.RL.2.3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the plot.

Structural Elements and Organization
3.RL.3.1 Use terms such as chapter, scene, and stanza to refer to the parts of stories, plays, and poems; describe how
each successive part builds on earlier sections.
3.RL.3.2 Distinguish personal point of view from that of the narrator or those of the characters.

Synthesis and Connection of Ideas
3.RL.4.1 Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the words in a story
(e.g., create mood, emphasize aspects of a character or setting).
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3rd Grade Indiana State Standards cont.
3.RL.4.2 Compare and contrast the themes, settings, and plots of stories written by the same author about the same or
similar characters (e.g., in books from a series).

WRITING
Guiding Principle: Students employ a wide range of strategies as they write and use different writing process elements
appropriately to communicate with different audiences for a variety of purposes. Students apply knowledge of language
structure, language conventions, media techniques, figurative language, and genre to create, critique, and discuss writing. Students conduct research on issues and interests by generating ideas and questions, and by posing problems. They
gather, evaluate, and synthesize data from a variety of sources to communicate their discoveries in ways that suit their
purpose and audience.ii

Learning Outcome
3.W.1 Write routinely over a variety of time frames and for a range of discipline-specific tasks, purposes, and audiences;
apply reading standards to write in response to literature and nonfiction texts.
3.W.3.3 Write narrative compositions in a variety of forms that – * Establish an introduction (e.g., situation, narrator,
characters). * Include specific descriptive details and clear event sequences. * Include dialogue. * Connect ideas and
events using introduction and transition words. * Provide an ending.

The Writing Process
3.W.4 Apply the writing process to – * Generate a draft by developing, selecting and organizing ideas relevant to topic,
purpose, and genre; revise to improve writing, using appropriate reference materials (e.g., quality of ideas, organization,
sentence fluency, word choice); and edit writing for format and conventions (e.g., spelling, capitalization, usage, punctuation). * Use technology to interact and collaborate with others to publish legible documents.

SPEAKING AND LISTENING
Guiding Principle: Students listen actively and communicate effectively for a variety of purposes, including for learning,
enjoyment, persuasion, and the exchange of information and ideas. Students adjust their use of language to communicate effectively with a variety of audiences and for different purposes. Students develop an understanding of and respect
for diversity in language use, patterns, and dialects.iii

SPEAKING AND LISTENING
There are three key areas found in the Speaking and Listening section for grades 6-12: Discussion and Collaboration,
Comprehension, and Presentation of Knowledge and Ideas. By demonstrating the skills listed in each section, students
should be able to meet the Learning Outcome for Speaking and Listening.

Learning Outcome
3.SL.1 Listen actively and adjust the use of spoken language (e.g., conventions, style, vocabulary) to communicate effectively with a variety of audiences and for different purposes.
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3rd Grade Indiana State Standards cont.
Discussion and Collaboration
3.SL.2.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) on
grade-appropriate topics and texts, building on others’ ideas and expressing personal ideas clearly.
3.SL.2.2 Explore ideas under discussion by drawing on readings and other information.
3.SL.2.3 Demonstrate knowledge and use of agreed-upon rules for discussions and identify and serve in roles for
small group discussions or projects.
3.SL.2.4 Ask questions to check understanding of information presented, stay on topic, and link comments to the
remarks of others.
3.SL.2.5 Explain personal ideas and understanding in reference to the discussion.

Comprehension
3.SL.3.1 Retell, paraphrase, and explain the main ideas and supporting details of a text read aloud or information presented in diverse media and formats, including visually, quantitatively (e.g., charts and graphs), and orally.
3.SL.3.2 Ask and answer questions about information from a speaker, offering appropriate elaboration and detail.
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4th Grade Indiana State Standards
READING
Guiding Principle: Students read a wide range of fiction, nonfiction, classic, and contemporary works, to build an understanding of texts, of themselves, and of the cultures of the United States and the world; to acquire new information;
to respond to the needs and demands of society and the workplace. Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate texts. They read a wide range of literature in many genres from a variety of
time periods and cultures from around the world to build an understanding of the many dimensions (e.g., philosophical,
ethical, aesthetic) of human experience. They draw on their prior experience, their interactions with other readers and
writers, and reading skills that they have developed and refined.i

READING: Literature
There are three key areas found in the Reading: Literature section for grades 6-12: Key Ideas and Textual Support,
Structural Elements and Organization, and Synthesis and Connection of Ideas. By demonstrating the skills listed in each
section, students should be able to meet the Learning Outcome for Reading: Literature.

Learning Outcome
4.RL.1 Read and comprehend a variety of literature within a range of complexity appropriate for grades 4-5. By the end
of grade 4, students interact with texts proficiently and independently at the low end of the range and with scaffolding as
needed at the high end.

Key Ideas and Textual Support
4.RL.2.1 Refer to details and examples in a text when explaining what a text says explicitly and when drawing inferences
from the text.
4.RL.2.2 Paraphrase or retell the main events in a story, myth, legend, or novel; identify the theme and provide evidence
for the interpretation.
4.RL.2.3 Describe a character, setting, or event in a story or play, drawing on specific details in the text, and how that
impacts the plot.

Structural Elements and Organization
4.RL.3.1 Explain major differences between poems, plays, and prose, and refer to the structural elements of poems and
drama.
4.RL.3.2 Compare and contrast the point of view from which different stories are narrated, including the difference between first- and third-person narrations.
Synthesis and Connection of Ideas
4.RL.4.1 Describe how visual and multimedia presentations and representations can enhance the meaning of a text.
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4th Grade Indiana State Standards cont.
4.RL.4.2 Compare and contrast the treatment of similar themes and topics and patterns of events in stories, myths, and
traditional literature from different cultures.

WRITING
Guiding Principle: Students employ a wide range of strategies as they write and use different writing process elements
appropriately to communicate with different audiences for a variety of purposes. Students apply knowledge of language
structure, language conventions, media techniques, figurative language, and genre to create, critique, and discuss writing. Students conduct research on issues and interests by generating ideas and questions, and by posing problems. They
gather, evaluate, and synthesize data from a variety of sources to communicate their discoveries in ways that suit their
purpose and audience.ii

Learning Outcome
4.W.1 Write routinely over a variety of time frames and for a range of discipline-specific tasks, purposes, and audiences;
apply reading standards to support reflection and response to literature and nonfiction texts.
4.W.3.3 Write narrative compositions in a variety of forms that – * Establish an introduction, with a context to allow the
reader to imagine the world of the event or experience. * Organize events that unfold naturally, using meaningful paragraphing and transitional words and phrases. * Use dialogue and descriptive details to develop events and reveal characters’ personalities, feelings, and responses to situations. * Employ vocabulary with sufficient sensory (sight, sound, smell,
touch, taste) details to give clear pictures of ideas and events. * Provide an ending that follows the narrated experiences
or events.

The Writing Process
4.W.4 Apply the writing process to – * Generate a draft by developing, selecting and organizing ideas relevant to topic,
purpose, and genre; revise to improve writing, using appropriate reference materials (e.g., quality of ideas, organization,
sentence fluency, word choice); edit writing for format and conventions (e.g., spelling, capitalization, usage, punctuation). * Use technology to interact and collaborate with others to publish legible documents.

SPEAKING AND LISTENING
Guiding Principle: Students listen actively and communicate effectively for a variety of purposes, including for learning,
enjoyment, persuasion, and the exchange of information and ideas. Students adjust their use of language to communicate effectively with a variety of audiences and for different purposes. Students develop an understanding of and respect
for diversity in language use, patterns, and dialects.iii

SPEAKING AND LISTENING
There are three key areas found in the Speaking and Listening section for grades 6-12: Discussion and Collaboration,
Comprehension, and Presentation of Knowledge and Ideas. By demonstrating the skills listed in each section, students
should be able to meet the Learning Outcome for Speaking and Listening.
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4th Grade Indiana State Standards cont.
Learning Outcome
4.SL.1 Listen actively and adjust the use of spoken language (e.g., conventions, style, vocabulary) to communicate effectively with a variety of audiences and for different purposes.

Discussion and Collaboration
4.SL.2.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) on
grade-appropriate topics and texts, building on others’ ideas and expressing personal ideas clearly.
4.SL.2.2 Explore ideas under discussion by drawing on readings and other information.
4.SL.2.3 Demonstrate knowledge and use of agreed-upon rules for discussions and carry out assigned roles.
4.SL.2.4 Pose and respond to specific questions to clarify or follow up on information, and make comments that
contribute to the discussion and link to the remarks of others.
4.SL.2.5 Review the key ideas expressed and explain personal ideas in reference to the discussion.

Comprehension
4.SL.3.1 Summarize major ideas and supportive evidence from text read aloud or information presented in
diverse media and formats, including visually, quantitatively, and orally.
4.SL.3.2 Identify and use evidence a speaker provides to support particular points.
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Putting It Together

the collaboration of Theatre
Putting on a show is a little like building a big machine – hundreds of small parts must be put together
piece by piece to bring a story to life on stage. Most of the work must be completed long before opening
night. Mounting a musical at The Community School of the Arts requires many different people to work
together. At The Community School of the Arts, the artistic director and the Theatre compANY directors
choose the scripts that they think
will make the best season. The
artistic director then assigns a
director, choreographer and a team
of designers for each show.
these specialized artists have
specific jobs to do.
The director is the leader. He/she
makes most of the decisions about
the play and often spends months
before rehearsals begin meeting
with designers and thinking about
his or her vision for the show.
The music director is in charge of
the singing and instrumental music.
Some musicals may require a small
accompaniment of piano and drums,
while others involve an entire orchestra. The choreographer creates all the movement and dancing.
These three artists will work very closely to make sure the acting, singing and dancing all come together
effectively. Meanwhile, the set designer, costume designer, lighting designer and sound designer are reading
the script and talking with the director about how the musical will look and sound. These designers have
assistants and crews to help them build, paint, sew and set up all of the show’s material and technological
elements. While the director and other compANY directors hold auditions to find the right actors for the
part, the marketing and public relations department of CSA are busy creating posters and other marketing
materials to get the word out about the show and to help the box office sell tickets. The administrative
staff helps each of these departments. The actors may go through three or four auditions before finally
being chosen to be in the cast. Once selected, each cast member must learn his/her lines, songs and dances.
Actors in the csa theatre company have only one week of rehearsals on stage before the show opens, and
one to three rehearsals on stage with the orchestra. In this short amount of time, they must get used to
their costumes, make-up and props. Hundreds of hours and thousands of dollars later, the ushers have
seated the audience, the lights have dimmed, and the hard work of the cast, crew and staff is about to turn
into theatrical magic.
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THEATRE ETIQUETTE
Seeing a musical presented by the community school of the arts is a unique and exciting experience. All
the members of the production, both cast and crew, work hard to give you a great show. As an audience
member, you also have an important job. You must help the performers give their best performance
possible. You can do this by practicing these rules of theatre etiquette:
• Do laugh when the performance is funny.
• Do applaud when the performance is over. Applause is how you say “Thank you” to the performer. The
actors will bow as you applaud. That is how they say “Thank you for coming.”
• Do stand and applaud if you thought the show was outstanding.
• Don’t forget to turn off your cell phone. A ringing or buzzing phone can be very distracting. It can
also be embarrassing for you if it is your phone that is disrupting the show!
• Don’t text during the performance.
• Make sure to visit the restroom before the production begins.
• Don’t speak or whisper during the performance...whispering is still speaking, so only in an emergency
should whispering occur.
• Remember that the Overture (introductory music) in musical theatre is part of the performance, so
remain silent when the show begins.
• Don’t take pictures during the performance. It can be very distracting to the actors and it can result
in an accident.
• Don’t put your feet up on the seats or kick the seat in front of you.
• Do remain in your seat for the entire performance. If you must leave, exit during intermission. In an
emergency, calmly walk toward the nearest exit.
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Misson

The Community School of the Arts provides arts educations and
enrichment with excellence and fiscal responsibility. By making the arts
available to all people, the Community School of the Arts is dedicated to
serving the community through opportunities for creative expression.

Vision

Igniting a community of potential through arts and creativity.

Our Values

Community • Accessibility • Diversity • Innovation • Excellence

Who we serve

Dreamers • Creators • Performers

Serving artists of all ages throughout North-Central Indiana

What we do

Sng • Draw • Act • Dance • Compose • Sculpt • Perform
Providing opportunities to explore creativity through arts education

Where we are located

Beautiful downtown Marion on the square
Community School of the Arts • 305 S. Adams Street • Marion, IN 46952
765-662-6263 • info@csa-marion.com

www.csa-marion.com
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