Note to educators
As educators, it is imperative to give our students the most well-rounded, thorough educational experience that we
possibly can. This opportunity to encounter the arts firsthand will give you another classroom tool to do just that.
In addition to igniting a passion for theatre in the hearts of your students, our hope is that it can be an educational
experience as well. This Educator’s Guide is designed to incorporate state standards into your everyday lesson plans to
encourage your students to take a look into the deeper meaning of this important play. Please use this guide as a tool to
expand their knowledge of your school’s curriculum beyond this Community School of the Arts production.
The 2016-17
2015-16 CSA School Performance series has been made possible by donations from:
This project was funded in part by a grant
from the Community Foundation of Grant
County, Indiana, Inc., made possible by generous donors since 1984.
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WHAT IS ARTS INTEGRATION?

A definition and checklist from The Kennedy Center’s Changing Education Through the Arts program.
Arts integration is an approach to teaching in which students construct and demonstrate understanding through an
art form. Students engage in a creative process which connects an art form and another subject area and meets evolving
objectives in both. Some educators confuse any effort to include the arts in their classroom with arts integration. While
all types of arts-based instruction are encouraged, it is helpful for educators to know when they are engaged in arts
integration. To achieve this awareness, an Arts Integration Checklist is provided. Educators answering “yes” to the items in
the Checklist can be assured that their approach to teaching is indeed integrated.

Approach to Teaching
• Are learning principles of Constructivism (actively built, experiential, evolving, collaborative, problem-solving, and
reflective) evident in my lesson?

Understanding
• Are the students engaged in constructing and demonstrating understanding as opposed to just memorizing and reciting
knowledge?

Art Form
• Are the students constructing and demonstrating their understandings through an art form?

Creative Process
• Are the students engaged in a process of creating something original as opposed to copying or parroting?
• Will the students revise their products?

Connects
• Does the art form connect to another part of the curriculum or a concern/need?
• Is the connection mutually reinforcing?

Evolving Objectives
• Are there objectives in both the art form and another part of the curriculum or a concern/need?
• Have the objectives evolved since the last time the students engaged with this subject matter?
For more thoughts about this subject and a wealth of
useful information (including lesson plans) go to:
http://artsedge.kennedy-center.org/educators.aspx
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Incorporating Learning Styles
Visual/Spatial - Students will be engaged by the on stage actors, set, and
props used to convey the message of the show.
Verbal/Linguistic - Students will be able to focus on the language of the
show and will be able to communicate the message of the show to peers and
teachers following the performance.
Logical/Mathematical - Students will use reasoning skills to predict and
analyze actions that take place during the show.
Bodily/Kinesthetic - Students will be able to perform their own
interpretations of adaptations of the show in class to their audience of
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ABOUT THE PLAY
On a September night in 1939, the Pevensie children - Peter, Susan, Edmund and Lucy - board
a train from London to the English countryside to escape the air raids. They arrive at the
country house of Professor Kirk. One day while exploring their new home, the children
come across a bare room containing only a wardrobe. Beyond the racks of fur coats Lucy
discovers Narnia, a magical land that has been overtaken by a White Witch and cast into a
permanent state of winter.
Lucy tries to tell her siblings what she's found, but they don't believe her - until Edmund
follows her into the wardrobe during a game of hide and seek. He has only just arrived in
Narnia when he encounters the White Witch. Knowing that the reign of humans has been
foretold in a prophesy, the Witch uses candy - Turkish delight - to entice Edmund to lead his
brother and sisters to her.
Back at the house, Edmund pretends that Lucy has imagined Narnia. But when the children
duck into the wardrobe to evade a group of adults, Peter and Susan learn the truth. The
siblings are soon befriended by two Beavers who tell them that they are to meet Aslan, the
great Lion and King of the wood. It is only after they reveal their destination - the Stone
Table - that they realize Edmund has slipped away to find the White Witch. The group quickly
prepare for their journey and meet Aslan as planned. Knowing that Edmund is in danger,
they tell the Lion of his betrayal. Aslan must negotiate with the Witch before she will spare
Edmund's life. When she does, there is no time to celebrate: Aslan's followers must prepare
to go to war with the Witch and her ghastly crew.
That night, Susan and Lucy find Aslan walking alone outside the camp. He has traded his life
for Edmund's, and on the Stone Table he perishes by the Witch's blade. At sunrise, the Stone
Table breaks in half with a loud noise and Aslan is miraculously resurrected. He explains
that there is another magic, deeper than the one the Witch knows, a magic from before the
dawn of time. It allows the one who dies in the place of a traitor to come back to life. Aslan
is able to reverse the effects of the Witch's magic and the tide of battle turns for the Good.
Aslan kills the Witch.
Peter, Susan, Edmund, and Lucy are crowned as kings and queens of Narnia. They rule Narnia
fairly for many years, until one day, as they hunt for the White Stag in the Western Wood,
they come upon a lamp-post. As they go further into the woods, they find themselves back in
the wardrobe, and then back in the spare room in the country house. No time has passed in
England since they first entered Narnia together, and they are children again.
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About the Author
C. S. Lewis

Clive Staples Lewis (1898–1963) was one of the intellectual giants of the twentieth
century and arguably one of the most influential writers of his day. He was a
Fellow and Tutor in English Literature at Oxford University until 1954, when he was
unanimously elected to the Chair of Medieval and Renaissance Literature at Cambridge
University, a position he held until his retirement.
Lewis wrote more than thirty books, allowing him to reach a vast audience, and
his works continue to attract thousands of new readers every year. C. S. Lewis's
most distinguished and popular accomplishments include Mere Christianity, Out
of the Silent Planet, The Great Divorce, The Screwtape Letters, and the universally
acknowledged classics in The Chronicles of Narnia. To date, the Narnia books have
sold over 100 million copies and been transformed into three major motion pictures.
“Friendship is unnecessary, like philosophy, like art…. It has no survival value; rather
it is one of those things which give value to survival.”
- C.S. Lewis
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about the characters
Peter

Peter, the eldest of the children, is at
first skeptical about his sister Lucy's
declaration that the wardrobe is a
doorway into Narnia. He is highly
critical of Edmund, who is consistently mean to Lucy and lies about
having been to Narnia. Father Christmas gives Peter a sword and a shield
as gifts.

Edmund

Edmund is the second youngest
of the children, and is cruel to his
younger sister, Lucy, making fun of
her story about the wardrobe and
Narnia. Peter and Susan both feel
that Edmund is becoming a "bad
sort".

Susan

Susan is the second eldest of the
children, and, like Peter, is skeptical
about Lucy's story about the wardrobe and Narnia. She strikes the
reader as practical and cautious,
advising the others to wear the fur
coats that they find in the wardrobe,
since it is winter in Narnia. Father
Christmas presents Susan with a
horn to blow in times of need, as
well as a bow and a quiver of arrows.
When she is made Queen, Susan is
lauded for her long black hair and
gracious manner. Many kings seek
her hand in marriage, and she becomes known as "Susan the Gentle".

Lucy

Lucy is the youngest of the children,
and the first to discover Narnia.
In spite of the fantastic nature of
her story, she is a truthful girl and
takes her experience, as well as her
friendship with Mr. Tumnus, very
seriously. She demonstrates her
loyalty to him when she insists that
her siblings find a way to help him,
since he saved her from the White
Witch, thereby sacrificing himself.
From Father Christmas, Lucy receives
a dagger and a special bottle of the
juice of the fire-flowers that grow on
the sun, which she later uses to heal
Edmund.
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Characters cont.
Mr. Tumnus

Mr. Tumnus is a faun, and the first creature Lucy meets in Narnia.
He leads her to his house in the woods, and gives her tea and cake,
tells her stories about the forest, and plays music for her. He seems
to be an intellectual character, given the books that Lucy notices
in his cave. He cries out of guilt, because he is in the service of the
White Witch, but decides to let Lucy go and shows her the way
back to the lamp-post. Later, Mr. Tumnus is arrested by the Secret
Police for high treason, and is turned into a statue in the home of
the White Witch. Lucy is intent on saving him.

Aslan

Aslan is a lion, King of the Beasts, and the son of the Emperor-Beyond-the-Sea. He rules over many countries, including Narnia, and
the White Witch is frightened of his power. The animals of the forest
all know who he is, though not all of them know him personally.
Aslan is good, just, and forgiving, as is shown by his actions following Edmund's betrayal.

The White Witch

The White Witch has cast a spell over
Narnia, making it forever winter, yet
never Christmas. She has crowned
herself Queen of Narnia, but is frightened by the prophecy that her reign,
as well as her life, will end when two
Sons of Adam and two Daughters of
Eve assume the four thrones at Cair
Paravel.

The Dwarf

The dwarf is the White Witch's
henchman, and the driver of her
sledge.

Mrs. Beaver

Mrs. Beaver is the wife of Mr. Beaver, and together they provide the children with a hot dinner. She prepares food for their journey to the
Stone Table, and appears to be fussy, yet caring.
Father Christmas tells Mrs. Beaver that he is giving her a new sewing machine for Christmas.

Mr. Beaver

A robin in the forest leads the children to Mr.
Beaver, who shows them the handkerchief
that Lucy gave to Mr. Tumnus as a sign of
friendship. He tells the children to be quiet,
and leads them to his home. While they share
a meal, Mr. Beaver explains to the children that
they are about to meet Aslan. He also provides
them with information about Aslan and the
White Witch. Without Mr. Beaver's help, the
children would never have reached the Stone
Table and met Aslan.

Fenris Ulf
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Fenris Ulf is, according to the notice nailed into
the carpet of Mr. Tumnus's cave, the Chief of
the Secret Police and an employee of the White
Witch. He is an evil grey wolf, and is killed when
Peter strikes him in the heart with a sword.

Things to write and think about
If children from another city were evacuated to your home, what would you do to make them feel welcome
and comfortable? What would you hope someone would do for you if you were sent to their home?
Why is everyone waiting for Aslan to show up instead of doing something on their own to defeat the witch?
Why do you think C.S. Lewis decided that when the children leave Narnia it would be like no time
had passed at all? Have you ever felt like time is going very slowly or very quickly? What makes it seem that
way?
Why does Edmund betray his family so easily? Why does Peter say it was partly his fault? Was it?
What are the different ways that Peter, Susan, Lucy and Edmund are brave? How are you brave?
Retell the story from the White Witch’s point of view, where she is the hero.
What is happening in that world that you are needed to fix? Write a story about it.
How would the story have been different if Edmund had told the truth about being in Narnia with Lucy?
Why do you think the professor believes Lucy’s story right away?
If you met the White Witch, what would she use to tempt you to join her? How would you resist her?
Why do the good creatures trust Aslan? Why do the bad creatures hate him?
Whom do you trust most when you have a problem? What have you learned from them that helps you?
Is anyone really completely good or completely bad?
How do you think Peter, Susan, Lucy and Edmund divide up the job of being kings and queens? Do
they have to agree on everything? Is one of them more important than the others?
What is the scariest thing about Narnia? What is the happiest thing?
What do you think Mr. Beaver means when he says that Aslan isn’t safe, but he’s good?
Why do you think the children completely forget about their home after they are in Narnia for several years?
Write a letter from one of the children to their parents describing meeting Aslan.
Which of the children do you think you’re most like? Which are you least like?
Why do you think the Professor told the children not to talk too much about their adventures?
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Things to make and create
What world would you like to find if you went through the wardrobe? Draw a picture of it.
What is your favorite season? Make up a dance celebrating the return of that season.
On separate pieces of paper, write down or draw pictures of things you love, things that are exciting, and
things that are a little scary. Put them in a box, giving it the name of an imaginary land. Have a friend do the
same thing. Exchange boxes and act out stories for each other using some of the things you find in each
other’s land.
Make up a song to sing about what you are doing while you help set the table or do some other chore.
Draw a creature that no one has ever seen before in Narnia. Give it a name. What is special about that creature? Is it on Aslan’s side or the witch’s?
Imagine your home is a big map of Narnia. What places in Narnia are your kitchen, your bedroom
and all the other spaces? Draw the map.
Pretend you are a creature who is half human, half animal—whatever animal you want. Walk, run, skip or
dance like that creature.

10

Exploring Fantastical Creatures
When the Pevensie children journey to Narnia through the wardrobe, they encounter a
world of fantastic creatures and wild animals. These characters all sprang from C.S. Lewis’
imagination, but they derive from a world of myth and fable that’s existed since ancient
times, and from beasts alive today in nature. Myths and legends exist as a means to explain our origins, find meaning and understand the world around us. The creatures that
inhabit them represent many different things to different cultures.

Satyrs: These two-legged, half-human,

as evil characters, as in Jack and the Beanstalk. Some modern tales portray them in a friendly light, like Roald Dahl’s
The BFG, and the half-giant Hagrid in the Harry Potter series.
Giants are known for their vast size and strength, enough
to hurl boulders and trees. In some myths, giants’ bodies lie
beneath mountains, and they are what cause earthquakes
and volcanos to erupt.

Dryads: These are very shy tree

Fauns: These fickle, fabled creatures are human from the

half-horse, or sometimes
half-human, half-goat woodland
creatures of Greek mythology are
known for their wild, wine-drinking
revelry. They walk upright and are
associated with playing the pan flute.

spirits found in Greek mythology. The
word “drys” is Greek for oak, and
oak trees are where Dryads dwell.
Centaur: This legendary creature
has the head and upper body of a
human, and the lower body and
four legs of a horse. It appears in
both Greek and Roman myth as the
example of two contrasting natures
in one being, the wild and the
wise. The constellation, Centaurus,
glitters in the night sky. You can find
centaurs in many popular books
today, such as the Harry Potter
series or the Percy Jackson books
that feature Chiron the centaur as
Percy’s mentor.

waist up, and goat from the waist down. They have horns and
dwell in forests and woods, where they might hinder a traveler’s journey, or help a traveler in need. Mr. Tumnus, the first
character we meet in Narnia, is just such a faun.

Griffins: Majestic and mythical beasts, Griffins first ap-

peared in history 5,000 years ago. They possess a lion’s body
and tail, and the head and wings of an eagle, with talons for
forepaws. Griffins are known as the kings of all creatures
and are famous for guarding treasure.

Naiads: In Greek mythology,

these female water spirits, also
called nymphs, rule over fountains,
streams, wells and other bodies of
fresh water. Their name, Naiad,
means “to flow” as well as “running
water.” But, beware, Naiads can be
dangerous, jealous and vengeful.
You may not want to swim with them.

Giants: They are found in folktales
and cultures around the world, often
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Exploring Magical beasts
In Narnia, Peter, Susan, Lucy and Edmund encounter plenty of animals you’ll find in our
world, although these ones can speak. On the surface they seem like normal animals. But in
literature, as with mythical creatures, these beasts hold deeper meanings as well.

Lion: The character of Aslan, King of
Narnia, is the great lion. In fact, the
word “Aslan” is Turkish for “Lion.” In
many religions and cultures, the lion
represents strength, spiritual power,
virtue, protection, the sun and light.
In The Chronicles of Narnia, Aslan represents goodness, defeats evil,
and saves the Pevensies and land
of Narnia from the wicked White
Witch.

Beaver: In Native American myth,
beavers symbolize hard work and
perseverance, which is no wonder
if you’ve ever seen a beaver build a
dam. The beaver family of Narnia is
also brave, befriending the Pevensie
children in their journey, ushering
them into hiding, feeding them, and
guiding them.

Wolves: Wolves often play savage

and threatening predators in myths
and folklore, such as in Little Red
Riding Hood and The Three Little
Pigs. In Narnia, the wolf Maugrim serves
the White Witch, a character
who herself embodies the wolf’s
fighting spirit and warrior nature.

White Stag: This noble and majes-

tic animal is celebrated around the world
as a symbol of growth, rebirth and
life, with its antlers resembling the
Tree of Life. In Narnia, Peter, Susan,
Lucy and Edmund search for a white
stag in the woods because it is said
this beast will grant wishes to anyone
who finds it.

Eagle: This bird of prey is known as
the king of birds in mythology, and is
an important symbol in many cultures
around the world as a messenger and
a companion to heroes and gods.
The bald eagle is our national bird
and is pictured on the Great Seal
of the United States.
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Reindeer: These animals inhabit

the wintry, northern arctic regions.
Cultures in this area associate reindeer
with pack animals and transportation,
which is their role in domestic life.
Reindeer are a popular part of
folklore today, especially Rudolph
who famously leads Santa Claus’s
Christmas sleigh.

Leopard: In Native cultures, the

Fox: Throughout folklore, the fox is a
cunning, crafty figure who can even
change his shape. You may have
heard a story or two of how these
animals love to steal chickens. Many
farmers would tell you that is true.
Foxes live on every continent, except
Antarctica—and, of course, you can
find them in Narnia.

leopard represents pride and the
qualities of the hunter, as well as
strength and cunning. In many African
nations and in England, leopards are
used in heraldry and coat of arms
designs.

The Penguin Dictionary of
Symbols
By Jean Chevalier and Alain
Gheerbrant, Penguin Books, 1996,
ISBN 0140512543
The Sorcerer’s Companion:
A Guide to the Magical
World of Harry Potter
By Allan Zola Kronzek and Elizabeth
Kronzek, Three Rivers Press, 2004,
ISBN-13: 9780307885135
RESOURCES*:
*All active links can be found on
the interactive AAG pdf at sct.org/
For-Educators/Active-AudienceGuides-AAGs
Wikipedia:
List of Legendary Creatures
Animal Symbols:
Animal Symbols Meaning
Living Arts Originals:
Traditional Animal Meanings
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The Blitz

On September 7, 1940, Adolf Hitler’s bombers appeared over the skies of London. During the two months before, the
German Air Force had bombed British airfields and radar stations outside of Britain’s cities. But now Hitler turned his
attention to London and its nine million people. He wanted to invade Britain. Part of Hitler’s reason for attacking the city
of London was to destroy business and commercial targets. But Hitler also wanted to destroy the morale, or spirit and
hopefulness of the British people. So it was that at about five o’clock in the afternoon, on September 7, 1940, the first
bombers arrived to drop “incendiary bombs” on the London docks. Incendiary bombs
are bombs used to start fires. It was the light of the docks on fire that
guided the other bombers to their targets in the darkness of the
night. In this way, bombing continued throughout the night – until
4:30 the next morning. This was the start of the Blitz. (Blitz is from
the German word “blitzkrieg,” meaning “lightning war.”) The Blitz fell
upon all of London. Countless shops, offices, churches, factories,
docks and homes were destroyed. It was nine months
before Londoners were able to enjoy a full night’s sleep, free of
air raids, free of sirens, free of the screaming, shattering sounds of
bombs falling all around them. The Blitz ended on May 11, 1941,
when Hitler called off the raids so that he could move his bombers
east to invade Russia. More than 800,000 schoolchildren were sent
away from London during the War to live in safety in the countryside,
along with more than 100,000 teachers and helpers and more than
500,000 children under school age, who left with their mothers. The
Blitz is the reason the four Pevensie children were sent away from
London. Their mother felt they would be safer in the country, away
from the bombing of the city. Little did their mother know that the
four children would leave one war behind, only to find themselves
fighting in another kind of war altogether!

SUBJECTS: Language Arts, Social Studies
DURATION: Two 45-minute class periods.
MATERIALS: Classroom set of reproductions of Activity 1; writing materials.
OBJECTIVES:
• To read a summary of the historical backdrop against which the story is set;
• To introduce the historical event known as “The Blitz;”
• To recall facts about the bombing of London during World War II;
• To make inferences about the differences in the novel and the film concerning The Blitz;
• To find out about the ways in which the filmmakers took care to show the real story of the Blitz as a way to
lead audiences into the fantasy land of Narnia.
PROCEDURES:
1. Give a copy of Activity 1 to each student.
2. Read with students the essay called “The Blitz.”
3. Summarize with students the origin of the term “Blitz.”
4. Ask students to complete the questions at the bottom of page.
5. Invite students to make inferences about the effects of the historical backdrop on the characters of Peter,
Susan, Edmund, and Lucy.
ADAPTATIONS: Students can work independently or in small groups to read the activity and complete the
comprehension questions. Students for whom English is a second language may benefit from having the
questions written out on the board in advance and reading the selection aloud as a class, stopping to answer
questions orally
as the selection is read, before filling out the comprehension questions by themselves.
ASSESSMENT: Assess students on the inferences they make in discussing the impact of The Blitz on the four
Pevensie children and on the basis of their answers to the questions
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Designing
the show

by Rachel Marley

I have loved the Lion, the Witch, and the Wardrobe since I was a
young child. It was one of my favorite books growing up, and I must
have read it at least 3 times. One thing that has always fascinated me
about Narnia is how time runs differently there than in our world:
several years in Narnia take up a mere second of our time. I wanted to
highlight his “time lag” in by styling the world of Narnia after a previous
time in history from our world. The Art Nouveau era, with its heavy
influences from nature and the Greco-Roman culture lent itself perfectly
to what I had in mind. The works of Czech painter and artist Alphonse
Mucha were particularly inspiring, and directly affected the costuming
for our show.
There is a certain “circular” nature attributed to time… sayings such
as “what goes around, comes around”, and “those who do not study
history are doomed to repeat it” attest to this; sundials, clocks, and
watch faces are most often round, circular. Stonehenge, theorized
by many to be ancient calendar marking the equinoxes and
changing seasons, is… you guessed it, round! This circular element
of time is reflected in the round turntable we incorporated into our set
design, and there is even a subtle nod to Stonehenge itself incorporated as well.
My final inspiration for the show actually comes from one of C. S. Lewis’ dearest
friends and colleagues and fellow fantasy author, J. R. R. Tolkien. In Tolkien’s book
“The Lord of the Rings: The Fellowship of the Ring”, Frodo Baggins expresses to
Gandalf his desire that evil things would not have happened during his life. I believe
that Gandalf’s response can be a lesson to us all: “So do all who live to see such times.
But that is not for them to decide. All we have to decide is what to do with the time that is given to us.”
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The making of a lion

Bringing Alsan alive through puppetry.

Creating Aslan for CSA's "Lion, Witch,
and Wardrobe" was no small task. Many
people have strong feelings about
that character and what he represents,
so it was important the great cat be
truly great for our production. It also
seemed silly to try and costume him
like the Lion in the "Wizzard of Oz."
Instead, we created a large puppet that
required many people. Puppetry is one of the oldest forms of
theatre in both the West and East. (As a kid growing up in the 80s,
I particularly was affected by the work of Jim Henson and "Star
Wars.") The head was inspired by
puppet work done by Doug Berky,
a professional mask maker who
has been at CSA a few times these
past years. For Aslan's head, we
created a wooden frame, covered
it in clay, then covered that clay in
paper-mache. Special thanks to Mr.
Marley (our director's father) for
literally engineering the arms and
spine of the puppet. Without him,
our performers would never have
been inspired to move like a great
cat. Our Stagecraft class worked
continuously on articulating the
various parts of the puppet and problem solving. What the team
at CSA wanted overall, was a puppet that was grand, unique, and
accessible. We hope Aslan's magic captures your imagination on
stage as it no doubt did when you read about him as a child.

by Dr. Steve Wood
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Tabletop Twitter
#why did

n’t Aslan

fight bac

k??

This is a great way for students to interact with each other in writing. All students get to participate at the
same time and it gives them a chance to voice their thoughts to each other. On top of that, it is a quiet
activity and who couldn't use a quiet activity that gets everyone participating?
Take a short passage from The Lion, The Witch and Wardrobe and glue it to a large piece of bulletin board
paper. The selection you choose is key to getting the most interaction from your students. The selection
should be something that evokes emotion or thinking from your students so they will be motivated to
write down their thoughts about it. Set a timer and there is no talking: only moving around to read what
each other writes and responding back to each other. The teacher gets to jump in and write comments or
opinions too! You can also have 2 Tabletop Twitters going at the same time. Students could move back
and forth between the two Twitters and tweet away!
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Turkish Delight
Ingredients:

2 cups sugar 1 Tbsp flavoring of choice:
2 Tbsp cornstarch -strawberry, orange, or lemon
1 cup water food coloring of choice
½ tsp cream of tartar powdered sugar
½ to ¾ cup chopped walnuts or almonds

Directions:

In a heavy saucepan over medium heat, combine sugar, cornstarch and water. Stir to dissolve. Whisk
in cream of tartar and bring to a boil. Adjust heat and let simmer (stirring often to prevent sticking &
burning) until the mixture registers 220 degrees (soft-ball stage) on a candy thermometer, covering for
the last 5 min. Fold in your flavoring of choice, several drops of food coloring, and nuts. Pour into an
oiled, shallow 8x8 pan, lined with oiled plastic wrap. Allow the candy to cool, uncovered, overnight. Turn
out of pan and then cut into 1” squares with an oiled knife and roll in powdered sugar. Store in an airtight
container lined with wax paper and dusted with powdered sugar.
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5th Grade Indiana State Standards
5.RL.1 Read and comprehend a variety of literature within a range of complexity appropriate for grades 4-5.
By the
end of grade 5, students interact with texts proficiently and independently.
5.RL.2.1 Quote accurately from a text when explaining what a text says explicitly and when drawing
inferences from
the text.
5.RL.2.2 Determine a theme of a story, play, or poem from details in the text, including how characters
respond to
challenges or how the speaker in a poem reflects upon a topic; summarize the text.
5.RL.2.3 Describe two or more characters, settings, or events in a story or play, drawing on specific details in
the
text, and how they impact the plot.
5.RL.3.1 Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a
particular story, play, or poem.
5.RL.3.2 Describe how a narrator’s or speaker’s point of view influences how events are portrayed.
Synthesis and Connection of Ideas
5.RL.4.1 Analyze how visual and multimedia presentations and representations can enhance the meaning of
a text.
5.RL.4.2 Compare and contrast stories in the same genre on their approaches to similar themes and topics.
5.RV.1 Build and use accurately general academic and content-specific words and phrases.
5.RV.2.1 Select and apply context clues (e.g., word, phrase, sentence, and paragraph clues) and text features
to
determine the meanings of unknown words.
5.RV.3.1 Determine how words and phrases provide meaning to works of literature, including imagery,
symbolism,
and figurative language (e.g., similes, metaphors, hyperbole, or allusion).
5.RV.3.2 Determine the meaning of general academic and content-specific words and phrases in a
nonfiction text
relevant to a fifth grade topic or text.
5.W.1 Write routinely over a variety of time frames and for a range of discipline-specific tasks, purposes, and
audiences; apply reading standards to support reflection and response to literature and nonfiction texts.
5.W.3.1 Write persuasive compositions in a variety of forms
that –
-Clearly present a position in an introductory statement to an identified audience.
- Support the position with qualitative and quantitative facts and details from various sources,
including texts.
- Use an organizational structure to group related ideas that support the purpose.
- Use language appropriate for the identified audience.
- Connect reasons to the position using words, phrases, and clauses.
- Provide a concluding statement or section related to the position presented.
5.W.3.2 Write informative compositions on a variety of topics that –
- Introduce a topic; organize sentences and paragraphs logically, using an organizational form that
suits the topic.
- Employ sufficient examples, facts, quotations, or other information from various sources and texts
to give clear support for topics.
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5th Grade Indiana State Standards cont.
- Connect ideas within and across categories using transition words (e.g., therefore, in addition).
- Include text features (e.g., formatting, pictures, graphics) and multimedia when useful to aid
comprehension.
- Use appropriate language, vocabulary, and sentence variety to convey meaning; for effect; and to
support a tone and formality appropriate to the topic and audience.
- Provide a concluding statement or section related to the information or explanation presented.
5.W.3.3 Write narrative compositions in a variety of forms that –
- Develop the exposition (e.g., describe the setting, establish the situation, introduce the narrator
and/or characters).
- Develop an event sequence (e.g., conflict, climax, resolution) that unfolds naturally, connecting
ideas and events using transitions.
- Use narrative techniques, such as dialogue, description, and pacing to develop experiences and
events or show the responses of characters to situations.
- Use precise and expressive vocabulary and figurative language for effect.
- Provide an ending that follows from the narrated experiences or events.
5.W.4 Apply the writing process to –
- Generate a draft by developing, selecting and organizing ideas relevant to topic, purpose, and
genre; revise to improve writing, using appropriate reference materials (e.g., quality of ideas,
organization, sentence fluency, word choice); and edit writing for format and standard English
conventions.
- Use technology to interact and collaborate with others to publish legible documents.
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6th Grade Indiana State Standards
6.RL.1 Read a variety of literature within a range of complexity appropriate for grades 6-8. By the end of grade 6,
students interact with texts proficiently and independently at the low end of the range and with scaffolding
as needed at the high end of the range.
6.RL.2.1 Cite textual evidence to support analysis of what a text says explicitly as well as inferences drawn from
the text.
6.RL.2.2 Determine how a theme or central idea of a work of literature is conveyed through particular details;
provide a detailed, objective summary of the text.
6.RL.2.3 Explain how a plot unfolds in a series of episodes as well as how the characters respond or change as the
narrative advances and moves toward a resolution.
6.RL.3.1 Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a work of
literature and contributes to the development of the theme, characterization, setting, or plot.
6.RL.3.2 Explain how an author develops the point of view of the narrator or speaker in a work of literature and
how the narrator or speaker impacts the mood, tone, and meaning of a text.
6.RL.4.1 Compare and contrast the experience of reading a story, play, or poem with listening to or viewing an
audio, video, or live version of the text, including contrasting what they “see” and “hear” when reading the
text with what they perceive when they listen or watch.
6.RL.4.2 Compare and contrast works of literature in different forms or genres (e.g., stories and poems; historical
novels and fantasy stories) in terms of their approaches to similar themes and topics.
6.RV.1 Acquire and use accurately grade-level appropriate general academic and content-specific words and
phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.
6.RV.2.1 Use context to determine or clarify the meaning of words and phrases.
6.RV.2.2 Use the relationship between particular words (e.g., cause/effect, part/whole, item/category) to better
understand each of the words.
6.RV.2.3 Distinguish among the connotations of words with similar denotations.
6.RV.2.4 Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g.,
audience, auditory, audible).
6.RV.2.5 Consult reference materials, both print and digital (e.g., dictionary, thesaurus), to find the pronunciation
of a word or determine or clarify its precise meaning, part of speech, or origin.
Vocabulary in Literature and Nonfiction Texts
6.RV.3.1 Determine the meaning of words and phrases as they are used in works of literature, including figurative
and connotative meanings; analyze the impact of a specific word choice on meaning and tone.
6.RV.3.2 Determine the meaning of words and phrases as they are used in a nonfiction text, including figurative,
connotative, and technical meanings.
6.RV.3.3 Interpret figures of speech (e.g., personification) in context.
6.W.3.1 Write arguments in a variety of forms that –
- Introduce claim(s), using strategies such as textual analysis, comparison/contrast and cause/effect.
- Use an organizational structure to group related ideas that support the argument.
- Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an
understanding of the topic or text.
- Establish and maintain a consistent style and tone appropriate to purpose and audience.
- Use appropriate transitions that enhance the progression of the text and clarify the relationships among
claim(s) and reasons.
- Provide a concluding statement or section that follows from the argument presented.
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6th Grade Indiana State Standards cont.
6.W.3.2 Write informative compositions in a variety of forms that –
- Introduce a topic; organize ideas, concepts, and information, using strategies such as definition and
classification.
- Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and
examples from various sources and texts.
- Use appropriate transitions to clarify the relationships among ideas and concepts.
- Include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding
comprehension.
- Choose language and content specific vocabulary that express ideas precisely and concisely, recognizing
and eliminating wordiness and redundancy.
- Establish and maintain a style appropriate to purpose and audience.
- Provide a concluding statement or section that follows from the information or explanation presented.
6.W.3.3 Write narrative compositions in a variety of forms that –
- Engage and orient the reader by developing an exposition (e.g., describe the setting, establish the
situation, introduce the narrator and/or characters).
- Organize an event sequence (e.g., conflict, climax, resolution) that unfolds naturally and logically, using a
variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame
or setting to another.
- Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events,
and/or characters.
- Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences
and events.
- Provide an ending that follows from the narrated experiences or events.
6.W.4 Apply the writing process to –
- Plan and develop; draft; revise using appropriate reference materials; rewrite; try a new approach; and
edit to produce and strengthen writing that is clear and coherent, with some guidance and support from
peers and adults.
- Use technology to interact and collaborate with others to generate, produce, and publish writing.
6.1.16 Identify individuals, beliefs and events that represent various political ideologies during the
nineteenth and twentieth century’s and explain their significance.
Examples: Liberalism, conservatism, nationalism, socialism, communism, fascism and popular
sovereignty
6.1.18 Create and compare timelines that identify major people, events and developments in the history
of individual civilizations and/or countries that comprise Europe and the Americas.
6.1.23 Identify issues related to an historical event in Europe or the Americas and give basic arguments
for and against that issue utilizing the perspectives, interests and values of those involved.
Examples: The role of women in different time periods, decline of ancient civilizations, and
attitudes toward human rights
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Putting It Together

the collaboration of Theatre
Putting on a show is a little like building a big machine – hundreds of small parts must be put together
piece by piece to bring a story to life on stage. Most of the work must be completed long before opening
night. Mounting a musical at The Community School of the Arts requires many different people to work
together. At The Community School of the Arts, the artistic director and the Theatre compANY directors
choose the scripts that they think
will make the best season. The
artistic director then assigns a
director, choreographer and a team
of designers for each show.
these specialized artists have
specific jobs to do.
The director is the leader. He/she
makes most of the decisions about
the play and often spends months
before rehearsals begin meeting
with designers and thinking about
his or her vision for the show.
The music director is in charge of
the singing and instrumental music.
Some musicals may require a small
accompaniment of piano and drums,
while others involve an entire orchestra. The choreographer creates all the movement and dancing.
These three artists will work very closely to make sure the acting, singing and dancing all come together
effectively. Meanwhile, the set designer, costume designer, lighting designer and sound designer are reading
the script and talking with the director about how the musical will look and sound. These designers have
assistants and crews to help them build, paint, sew and set up all of the show’s material and technological
elements. While the director and other compANY directors hold auditions to find the right actors for the
part, the marketing and public relations department of CSA are busy creating posters and other marketing
materials to get the word out about the show and to help the box office sell tickets. The administrative
staff helps each of these departments. The actors may go through three or four auditions before finally
being chosen to be in the cast. Once selected, each cast member must learn his/her lines, songs and dances.
Actors in the csa theatre company have only one week of rehearsals on stage before the show opens, and
one to three rehearsals on stage with the orchestra. In this short amount of time, they must get used to
their costumes, make-up and props. Hundreds of hours and thousands of dollars later, the ushers have
seated the audience, the lights have dimmed, and the hard work of the cast, crew and staff is about to turn
into theatrical magic.
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THEATRE ETIQUETTE
Seeing a musical presented by the community school of the arts is a unique and exciting experience. All
the members of the production, both cast and crew, work hard to give you a great show. As an audience
member, you also have an important job. You must help the performers give their best performance
possible. You can do this by practicing these rules of theatre etiquette:
• Do laugh when the performance is funny.
• Do applaud when the performance is over. Applause is how you say “Thank you” to the performer. The
actors will bow as you applaud. That is how they say “Thank you for coming.”
• Do stand and applaud if you thought the show was outstanding.
• Don’t forget to turn off your cell phone. A ringing or buzzing phone can be very distracting. It can
also be embarrassing for you if it is your phone that is disrupting the show!
• Don’t text during the performance.
• Make sure to visit the restroom before the production begins.
• Don’t speak or whisper during the performance...whispering is still speaking, so only in an emergency
should whispering occur.
• Remember that the Overture (introductory music) in musical theatre is part of the performance, so
remain silent when the show begins.
• Don’t take pictures during the performance. It can be very distracting to the actors and it can result
in an accident.
• Don’t put your feet up on the seats or kick the seat in front of you.
• Do remain in your seat for the entire performance. If you must leave, exit during intermission. In an
emergency, calmly walk toward the nearest exit.
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Mission

The Community School of the Arts provides arts education and enrichment
with excellence and fiscal responsibility. By making the arts available to all
people, the Community School of the Arts is dedicated to serving the
community through opportunities for creative expression.

Vision

The Community School of the Arts recognizes the arts as an expression of our common culture and the diversity of the human
experience. The CSA presents an interdisciplinary arts program for arts enjoyment, education, and participation in the
visual, literary and performing arts with a commitment to excellence, fiscal responsibility, and availability for all people.

Igniting a community of potential through arts and creativity.

Our Values

Who• diversity
we serve
community • accessibility
• innovation • excellence
Dreamers • Creators • Performers
Serving artists of all ages throughout north-central indiana

What we do
sing • draw • act • Dance • compose • sculpt • compete
Providing opportunities to explore creativity through arts education

Where we are located
beautiful downtown marion
two locations: CSA Main building and Sofie Salin annex
both located on the square

Community School of the ARts • 305 S. Adams, Marion, IN 46952 • 765.662.6263 • info@csa-marion.com
www.csa-marion.com
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