Note to educators
As educators, it is imperative to give our students the most well-rounded, thorough educational experience that we
possibly can. This opportunity to encounter the arts firsthand will give you another classroom tool to do just that.
In addition to igniting a passion for theatre in the hearts of your students, our hope is that it can be an educational
experience as well. This Educator’s Guide is designed to incorporate state standards into your everyday lesson plans to
encourage your students to take a look into the deeper meaning of this important play. Please use this guide as a tool to
expand their knowledge of your school’s curriculum beyond this Community School of the Arts production.
The 2015-16 CSA School Performance series has been made possible by donations from:
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WHAT IS ARTS INTEGRATION?

A definition and checklist from The Kennedy Center’s Changing Education Through the Arts program.
Arts integration is an approach to teaching in which students construct and demonstrate understanding through an
art form. Students engage in a creative process which connects an art form and another subject area and meets evolving
objectives in both. Some educators confuse any effort to include the arts in their classroom with arts integration. While
all types of arts-based instruction are encouraged, it is helpful for educators to know when they are engaged in arts
integration. To achieve this awareness, an Arts Integration Checklist is provided. Educators answering “yes” to the items in
the Checklist can be assured that their approach to teaching is indeed integrated.

Approach to Teaching
• Are learning principles of Constructivism (actively built, experiential, evolving, collaborative, problem-solving, and
reflective) evident in my lesson?

Understanding
• Are the students engaged in constructing and demonstrating understanding as opposed to just memorizing and reciting
knowledge?

Art Form
• Are the students constructing and demonstrating their understandings through an art form?

Creative Process
• Are the students engaged in a process of creating something original as opposed to copying or parroting?
• Will the students revise their products?

Connects
• Does the art form connect to another part of the curriculum or a concern/need?
• Is the connection mutually reinforcing?

Evolving Objectives
• Are there objectives in both the art form and another part of the curriculum or a concern/need?
• Have the objectives evolved since the last time the students engaged with this subject matter?
For more thoughts about this subject and a wealth of
useful information (including lesson plans) go to:
http://artsedge.kennedy-center.org/educators.aspx
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Incorporating Learning Styles
Visual/Spatial - Students will be engaged by the on stage actors, set, and
props used to convey the message of the show.
Verbal/Linguistic - Students will be able to focus on the language of the
show and will be able to communicate the message of the show to peers and
teachers following the performance.
Logical/Mathematical - Students will use reasoning skills to predict and
analyze actions that take place during the show.
Bodily/Kinesthetic - Students will be able to perform their own
interpretations of adaptations of the show in class to their audience of
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About the Author

Lewis Carroll
Lewis Carroll was the pen name for Charles Lutwidge Dodgson. He was born in 1832 and
died in 1898 at the age of 66. He was an English mathematician, photographer, and novelist,
best known for his fantasy novel, Alice in Wonderland. Carroll was the oldest son and third
child in a family of seven girls and four boys.
When Lewis Carroll was a young boy he showed a great imagination and loved inventing
games to amuse his family in their small, isolated village. His family created a collection
of manuscripts called The Rectory Magazines to which they all contributed. Most of the
surviving pieces were written by him.
Alice in Wonderland grew out of Carroll’s entertainment of the children of Henry George
Liddell, dean of Christ Church.
Carroll suffered from a very bad stammer, but found that he was able to speak clearly and
easily to children. Much of the story was based on a picnic a couple of when they had all
been caught in the rain. What began as Alice’s Adventures Underground was a tale spun
by Lewis Carroll in response to their escaping from the rain. Alice Liddell enjoyed the story
so much she begged him to write it down. He did, and added a few more adventures. This
collection of stories became Alice in Wonderland.
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About the characters
Alice

The Mad Hatter

A small, impolite hatter
who lives in perpetual
tea-time. The Mad Hatter
enjoys frustrating Alice.

The seven-year-old
protagonist of the story.
Alice believes that the
world is orderly and stable,
and she has an insatiable
curiosity about her
surroundings. Wonderland
challenges and frustrates
her perceptions of the
world.

The March Hare

The White Rabbit

The Mad Hatter’s tea-time
companion. The March
Hare takes great pleasure
in frustrating Alice.

The frantic, harried
Wonderland creature
that originally leads Alice
to Wonderland. The
White Rabbit is figure
of some importance, but
he is manic, timid, and
occasionally aggressive.

The Cheshire Cat

A perpetually grinning cat who
appears and disappears at will.
The Cheshire Cat displays a
detached, clearheaded logic and
explains Wonderland’s madness
to Alice.

The Dormouse

The Mad Hatter and
March Hare’s companion.
The Dormouse sits at the
tea table and drifts in and
out of sleep.

The Queen of Hearts

The Caterpillar

The ruler of Wonderland.
The Queen is severe and
domineering, continually
screaming for her subjects to be
beheaded.

A Wonderland creature.
The Caterpillar sits on
a mushroom, smokes
a hookah, and treats
Alice with contempt. He
directs Alice to the magic
mushroom that allows her
to shrink and grow.
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About the show
In the book, Alice is a little girl who is sitting under a tree with her sister one
sunny day. She is starting to feel bored when she sees a white rabbit and follows
the rabbit down a rabbit hole. When she arrives at the bottom of the very
long hole, her adventures start. First she drinks something from a bottle and
changes size. Next she meets some animals who talk and she joins in a strange
kind of race with them, where everyone is the winner. Then there is a rather
rude caterpillar, who teaches Alice to control her size, and a smiling cat that can
vanish when it wants to. As Alice continues to explore this strange world, she
meets a duchess with a baby that changes into a pig and she takes part in a very
strange tea party. Finally she meets the King and Queen of Hearts. The Queen
is a strange woman, who always wants to cut off the heads of the animals and
people around her. Then the Knave of Hearts has to stand trial for stealing some
tarts. When Alice is told to leave the trial room because she is getting too big,
she refuses. She begins to fight the cards, but suddenly she wakes up. It was all
a dream after all!
The ballet tells a bit of a different version of the story than the book.
What differences in the story did you notice??
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response after the show
The title of the performance was __________________________________
_____________________________________________________________
The names of the characters in the performance were_________________
_____________________________________________________________
_____________________________________________________________
My favorite character was __________________because she/he_________
_____________________________________________________________
_____________________________________________________________
If I were an actor in the play I would play the role of __________________
I liked it when ________________________________________________
_____________________________________________________________
_____________________________________________________________
My favorite part was ___________________________________________
_____________________________________________________________
_____________________________________________________________
I was surprised when ___________________________________________
_____________________________________________________________
_____________________________________________________________
The actors used movement and body gestures to show _______________
_____________________________________________________________
_____________________________________________________________
If I were the director of this play I would have _______________________
_____________________________________________________________
_____________________________________________________________
I think Alice is _________________________________________________
_____________________________________________________________
If I were Alice I would have ______________________________________
_____________________________________________________________
_____________________________________________________________
I have felt like Alice when ________________________________________
_____________________________________________________________
_____________________________________________________________
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Things to think and write about
• Write a description of one of the characters and share it with a partner. After sharing,
students question each other about the ideas presented. This can be done with a
drawing for lower levels.
• Have partners decide whether Alice is a foolish or a clever girl. Present examples to
support their positions.
• Have students write a question about a specific scene or character in the musical.
They can ask the questions as a whole class activity or choose a friend.
• Have the students write a comparative essay on an adventure from Alice in
Wonderland and a dream they might have had.
• Explore the relationship of protagonists and antagonists in classroom stories and
draw a comparison to Alice’s relationship with the Queen of Hearts.
• Have students reflect on the performance and how all the individual elements came
together to create the show.
• What did the sets (backdrops, scenery) look like?
• How did they help establish the different scenes in the performance?
• What did the costumes (clothing, makeup, wigs) tell you about each character?
• What was the funniest part in the performance? What did your students learn from
the performance?
• What questions or conversations did the performance bring up for your students?
• What role did the audience play in the production? If you were an actor, what role
would you want to play?
• There are lots of people who make a performance who are not actors. What kinds of
things do you think they do?
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For more information on
Caterpillar Metamorphosis visit:
http://www.scientificamerican.com/article/
caterpillar-butterflymetamorphosis-explainer/
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Ballet & Dance Vocabulary
Ballet – A classical Western dance form that originated in the Renaissance courts of Europe.
By the time of Louis XIV (mid-1600s), steps and body positions underwent codification.

Ballerina – A female ballet dancer of the highest ranking.
Barre – The place where a dancer goes to begin his/her class work. The barre is a long pole that gives the
dancer support. After the dancer has done barre work to warm up, he/she will move to the center the classroom
or studio to practice increasingly complex steps.

Corps de ballet – A group of dancers who work together as an ensemble. They form the background
for the ballerina and her partner and are the backbone of any ballet company.

Gesture – The movement of a body part or combination of parts, with emphasis on the expressive
aspects of the move. It includes all movements of the body not supporting weight.

Libretto – The text on which a ballet is choreographed; the story of a ballet.
Pantomime – The art of telling a story, expressing a mood or an emotion, or describing an action without
words.

Pas de Deux – A dance for two people, traditionally between a ballerina and the male dancer of the highest ranking.

Pointe Shoes – Shoes worn by female dancers that enable them to dance on the tips of their toes. The
area covering the toe is made of layers of fabric glued together in the shape of a “box” covered in satin and
hardened. The sole is made of hard leather to prevent the shoe from breaking when bent. To keep the shoes on
tightly, the dancers sew satin ribbons and elastic to the sides and tie the ribbons securely around their ankles.
A pair of pointe shoes may only last for 3 to 4 days of work.

Technique – The physical skills of a dancer that enable him or her to execute the steps and movements
required in different dances. Different styles or genres of dance often have specific techniques.

Tempo – The speed of music or a dance.
Turnout – The ability of the dancer to turn their feet and legs outward from the hip joints to close to a
180-degree position.

Tutu – Ballet skirt, usually made of net or tulle. Tutus may be of varying lengths. While the style and mood of
the ballet help to determine the preferred tutu length, the dancer’s technique is most clearly visible when she
wears a short tutu.
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Ballet positions
The five positions of the feet in ballet were developed in the 17th century when court ballets were being performed. As ballet continued to develop and progress to a more professional status, the five positions became
standardized. They were finally established in 1725 by Rameau and have become the basis of all ballet. Movements
begin and end in these positions and they provide a common starting point for ballet all over the world.

Try to hold some of these positions for ten seconds.

First Position:
Stand with heels together, legs and
feet turned out, pointing away from
the body. Do not let your knees
for ankles twist.

Second Position:
From first position, slide feet away
from each other so they are still
turned out but are about shoulderwidth apart.

Fourth Croisé Position:
Place one foot in front of the other,
about a foot’s-length apart, with the
toes lined up with the heels.

Third Position:
Place the heel of one foot against
the middle of the other foot, keeping
both turned away from your body.

Fifth Position:
Place your feet so that the toes of
each foot touch the heels of the
other.
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Exploring Movement

A choreographer uses music, mime and choreography to tell a story, convey emotions and define
personalities of the characters. Using traditional positions and combinations of steps and poses, the
movement of the dance is mapped out. Now add gestures made with every part of the body to those steps.
When the music accompanies these movements the spirit of the story and character begins to unfold.
Many of the characters in Alice in Wonderland are animals. The natural movements of each animal are
carefully considered as their dances and movements are developed. To get an idea of how choreography
and mime work together to create a character and tell a story, try the following:
1. Choose an animal and demonstrate two or three movements the animal usually makes. Example: a cat
may crouch, stare intently, and pounce.
2. Decide what gestures you might use to caution Alice about the Queen of Hearts. Choose a gesture to
indicate she is a Queen, one to illustrate her title is "of Hearts," and one for "Off with her head!"
3. Combine your animal and mime gestures to create your own Alice in Wonderland character.

14

Personification of animals

Objective:
Students will discuss the personification of animals in Alice in Wonderland. They will make connections to
actual animal behavior and the human characteristics assigned to them.
Duration:
One 30 minute class period.
Procedure:
Talk about the animals featured in the production. Then show students the illustrations of these animals,
as well as other ones from the story. For example, the Dear Little Puppy, the Blue Caterpillar, the Cheshire
Cat, the Gryphon, and the Mock Turtle. Discuss the ways that these creatures are similar to or different
from animals the students might encounter in real life. Have students describe how the animal normally
behaves: a rabbit is fast; a turtle is slow; a cat is independent; a dog likes attention. Then discuss with
students how Lewis Carroll’s text personifies animals by giving them human traits. Examine with students,
for example, how the rabbit is dressed—is he anxious, relaxed? Explain
that to give human qualities to animals is called personification. Ask the class members if they have pets—if
so, what would their pets be like if they were human? How do the animals of Wonderland personify human
traits that relate to their animal traits?
Assessment:
Note student participation in the class discussion and their grasp of “personification” and if they are making
intelligent and creative connections.
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Connections by subject

Science
• Relate Alice’s falling into the rabbit hole with falling through layers of the Earth—crust,
upper mantle, lower mantle, outer core, inner core.
• Discuss the life cycle of the caterpillar and the stages of metamorphosis into a butterfly—
larva, pupa, chrysalis, etc.
• Identify common flowers such as the rose, lily, daisy, petunia, violet, et. al. Discuss basic
gardening and the difference between an annual and perennial.

Art
• Create a class mural of the musical. Include the scenes from the story such as the ocean, the
garden, and the tea party. What were the details of each scene that made it believable from
the audience’s perspective.
• Draw a picture of a favorite scene or character.
• Explore the work of surrealist artists, such Salvador Dali, M.C. Escher, and Max Ernst
• Re-create a scene from the show using clay forms in a box.
• Draw an advertisement or program cover for the musical.
• Design stage scenery for Alice in Wonderland or another story that you would like to see on
stage.
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Connections by subject cont.

Music
• Ask the students to identify musical instruments that they heard in the musical. Discuss other
instruments that could have been added for greater effect.
• Can you identify any recurring musical themes or motives in the music?
• How did the music express the action or emotion of the story (tempo, volume, range of notes,
etc.)
• Did you hear any incidental music (purely instrumental music that functioned as background
music for a scene change)?

Math
• Create a budget for a theatrical production. List all of the expenses involved (set design and
materials, professional musicians, lighting design, props, costumes, theater rental, scripts, royalties,
etc.). Discuss ways that a theater company might raise money to cover all of the expenses.
• Create a rehearsal schedule for a theatrical production. Discuss how much time it might take for
the cast to learn all of the staging and dancing. How many hours a day/week/month does it take to
put on a production?

History/Social Studies
• Discuss the history of monarchies and how they are structured. What is the function of a
monarchy? How does a monarchy differ from a representative democracy? Explore present-day
monarchies.
• Identify the elements of a courtroom. What does a trial look like? What people are present? Define
plaintiff, defendant, lawyer, bailiff, judge, prosecutor, clerk, court reporter, evidence, verdict,
sentence, plea, etc.
• Create a mock-trial in your classroom with various students playing the above-mentioned
characters.
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3rd Grade Indiana State Standards
READING: Literature
There are three key areas found in the Reading: Literature section for grades 6-12: Key Ideas and Textual
Support, Structural Elements and Organization, and Synthesis and Connection of Ideas. By demonstrating
the skills listed in each section, students should be able to meet the Learning Outcome for Reading:
Literature.
Learning Outcome
3.RL.1 		
		

Read and comprehend a variety of literature within a range of complexity appropriate for 		
grades 2-3. By the end of grade 3, students interact with texts proficiently and independently.

Key Ideas and Textual Support
3.RL.2.1
		

Ask and answer questions to demonstrate understanding of a text, referring explicitly to the 		
text as the basis for the answers.

3.RL.2.2

Retell folktales, fables, and tall tales from diverse cultures; identify the themes in these works.

3.RL.2.3
		

Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their 		
actions contribute to the plot.

Structural Elements and Organization
3.RL.3.1
		

Use terms such as chapter, scene, and stanza to refer to the parts of stories, plays, and poems; 		
describe how each successive part builds on earlier sections.

3.RL.3.2

Distinguish personal point of view from that of the narrator or those of the characters.

Synthesis and Connection of Ideas
3.RL.4.1
		

Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the 		
words in a story (e.g., create mood, emphasize aspects of a character or setting).

3.RL.4.2
		

Compare and contrast the themes, settings, and plots of stories written by the same author 		
about the same or similar characters (e.g., in books from a series).

Vocabulary in Literature and Nonfiction Texts
3.RV.3.1
		

Determine how the author uses words and phrases to provide meaning to works of literature, 		
distinguishing literal from nonliteral language, including figurative language (e.g., similes).
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3rd Grade Indiana State Standards cont.
3.RV.3.2
		

Determine the meanings of general academic and content-specific words and phrases in a
nonfiction text relevant to a third grade topic or subject area.

WRITING
There are four key areas found in the Writing section for grades 6-12: Writing Genres, the Writing Process, the
Research Process, and Conventions of Standard English. By demonstrating the skills listed in each section,
students should be able to meet the Learning Outcome for Writing.
Learning Outcome
3.W.1 		
Write routinely over a variety of time frames and for a range of discipline-specific tasks,
		
purposes, and audiences; apply reading standards to write in response to literature and
		nonfiction texts.
3.W.3.3
		
· 		
		

Write narrative compositions in a variety of forms that – · Establish an introduction (e.g.,
situation, narrator, characters). · Include specific descriptive details and clear event sequences.
Include dialogue. · Connect ideas and events using introduction and transition words. ·
Provide an ending.
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4th Grade Indiana State Standards
READING: Literature
There are three key areas found in the Reading: Literature section for grades 6-12: Key Ideas and Textual
Support, Structural Elements and Organization, and Synthesis and Connection of Ideas. By demonstrating the
skills listed in each section, students should be able to meet the Learning Outcome for Reading: Literature.
Learning Outcome
4.RL.1 		
		
		

Read and comprehend a variety of literature within a range of complexity appropriate for 		
grades 4-5. By the end of grade 4, students interact with texts proficiently and independently 		
at the low end of the range and with scaffolding as needed at the high end.

Key Ideas and Textual Support
4.RL.2.1
		

Refer to details and examples in a text when explaining what a text says explicitly and when 		
drawing inferences from the text.

4.RL.2.2
		

Paraphrase or retell the main events in a story, myth, legend, or novel; identify the theme and 		
provide evidence for the interpretation.

4.RL.2.3
		

Describe a character, setting, or event in a story or play, drawing on specific details in the text, 		
and how that impacts the plot.

Structural Elements and Organization
4.RL.3.1
		

Explain major differences between poems, plays, and prose, and refer to the structural 			
elements of poems and drama.

4.RL.3.2
		

Compare and contrast the point of view from which different stories are narrated, including 		
the difference between first- and third-person narrations.

Synthesis and Connection of Ideas
4.RL.4.1
		

Describe how visual and multimedia presentations and representations can enhance the 		
meaning of a text.

4.RL.4.2
		

Compare and contrast the treatment of similar themes and topics and patterns of events in 		
stories, myths, and traditional literature from different cultures.

Vocabulary in Literature and Nonfiction Texts
4.RV.3.1
		

Determine how words and phrases provide meaning to works of literature, including figurative
language (e.g., similes, metaphors, or hyperbole).
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4th Grade Indiana State Standards cont.
4.RV.3.2
		

Determine the meanings of general academic and content-specific words and phrases in a 		
nonfiction text relevant to a fourth grade topic or subject area.

WRITING
There are four key areas found in the Writing section for grades 6-12: Writing Genres, the Writing Process, the
Research Process, and Conventions of Standard English. By demonstrating the skills listed in each section,
students should be able to meet the Learning Outcome for Writing.
Learning Outcome
4.W.1
		
4.W.3.3
		
		
		
		

Write routinely over a variety of time frames and for a range of discipline-specific tasks, 		
purposes, and audiences; apply reading standards to support reflection and response to
literature and nonfiction texts.
Write narrative compositions in a variety of forms that – · Establish an introduction, with a 		
context to allow the reader to imagine the world of the event or experience. · Organize events 		
that unfold naturally, using meaningful paragraphing and transitional words and phrases. · 		
Use dialogue and descriptive details to develop events and reveal characters’ personalities,
feelings, and responses to situations. · Employ vocabulary with sufficient sensory (sight, 		
sound, smell, touch, taste) details to give clear pictures of ideas and events. · Provide an
ending that follows the narrated experiences or events.
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Putting It Together

the collaboration of Theatre
Putting on a show is a little like building a big machine – hundreds of small parts must be put together
piece by piece to bring a story to life on stage. Most of the work must be completed long before opening
night. Mounting a musical at The Community School of the Arts requires many different people to work
together. At The Community School of the Arts, the artistic director and the Theatre compANY directors
choose the scripts that they think
will make the best season. The
artistic director then assigns a
director, choreographer and a team
of designers for each show.
these specialized artists have
specific jobs to do.
The director is the leader. He/she
makes most of the decisions about
the play and often spends months
before rehearsals begin meeting
with designers and thinking about
his or her vision for the show.
The music director is in charge of
the singing and instrumental music.
Some musicals may require a small
accompaniment of piano and drums,
while others involve an entire orchestra. The choreographer creates all the movement and dancing.
These three artists will work very closely to make sure the acting, singing and dancing all come together
effectively. Meanwhile, the set designer, costume designer, lighting designer and sound designer are reading
the script and talking with the director about how the musical will look and sound. These designers have
assistants and crews to help them build, paint, sew and set up all of the show’s material and technological
elements. While the director and other compANY directors hold auditions to find the right actors for the
part, the marketing and public relations department of CSA are busy creating posters and other marketing
materials to get the word out about the show and to help the box office sell tickets. The administrative
staff helps each of these departments. The actors may go through three or four auditions before finally
being chosen to be in the cast. Once selected, each cast member must learn his/her lines, songs and dances.
Actors in the csa theatre company have only one week of rehearsals on stage before the show opens, and
one to three rehearsals on stage with the orchestra. In this short amount of time, they must get used to
their costumes, make-up and props. Hundreds of hours and thousands of dollars later, the ushers have
seated the audience, the lights have dimmed, and the hard work of the cast, crew and staff is about to turn
into theatrical magic.
20
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THEATRE ETIQUETTE
Seeing a musical presented by the community school of the arts is a unique and exciting experience. All
the members of the production, both cast and crew, work hard to give you a great show. As an audience
member, you also have an important job. You must help the performers give their best performance
possible. You can do this by practicing these rules of theatre etiquette:
• Do laugh when the performance is funny.
• Do applaud when the performance is over. Applause is how you say “Thank you” to the performer. The
actors will bow as you applaud. That is how they say “Thank you for coming.”
• Do stand and applaud if you thought the show was outstanding.
• Don’t forget to turn off your cell phone. A ringing or buzzing phone can be very distracting. It can
also be embarrassing for you if it is your phone that is disrupting the show!
• Don’t text during the performance.
• Make sure to visit the restroom before the production begins.
• Don’t speak or whisper during the performance...whispering is still speaking, so only in an emergency
should whispering occur.
• Remember that the Overture (introductory music) in musical theatre is part of the performance, so
remain silent when the show begins.
• Don’t take pictures during the performance. It can be very distracting to the actors and it can result
in an accident.
• Don’t put your feet up on the seats or kick the seat in front of you.
• Do remain in your seat for the entire performance. If you must leave, exit during intermission. In an
emergency, calmly walk toward the nearest exit.
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Mission

The Community School of the Arts provides arts education and enrichment
with excellence and fiscal responsibility. By making the arts available to all
people, the Community School of the Arts is dedicated to serving the
community through opportunities for creative expression.

Vision

The Community School of the Arts recognizes the arts as an expression of our common culture and the diversity of the human
experience. The CSA presents an interdisciplinary arts program for arts enjoyment, education, and participation in the
visual, literary and performing arts with a commitment to excellence, fiscal responsibility, and availability for all people.

Igniting a community of potential through arts and creativity.

Our Values

Who• diversity
we serve
community • accessibility
• innovation • excellence
Dreamers • Creators • Performers
Serving artists of all ages throughout north-central indiana

What we do
sing • draw • act • Dance • compose • sculpt • compete
Providing opportunities to explore creativity through arts education

Where we are located
beautiful downtown marion
two locations: CSA Main building and Sofie Salin annex
both located on the square

Community School of the ARts • 305 S. Adams, Marion, IN 46952 • 765.662.6263 • info@csa-marion.com
www.csa-marion.com
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